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A STUDY OF PATRON OPINIONS
TOWARD
A PUBLIC SCHOOL SYSTEM

Robert J. Davis, Ed. D.
Western Michigan University, 1970

The purpose of this study was to investigate objectively the
opinions of school patrons toward their schools during a fifteen day
period following the school patrons' rejection of a high school bond
proposal.

Was the lack of support of the board of education's recom

mendation for additional facilities indicative that school patrons
were dissatisfied with the school system?
The survey method of research was used, and school patron opin
ions of the schools reflected satisfaction, dissatisfaction or lack of
any opinion toward the schools.

Opinions were recorded through the

use of specially-adapted opinion inventories, and secured by going
directly to a ten percent, randomly selected, sample of parents or
non-parents from each of the ten census tracts which comprise the
Three Rivers Public School District; by asking each pupil in grades
six and seven of Three Rivers to complete a pupil inventory; and by
requesting each regular elementary teacher of Three Rivers schools to
complete a teacher inventory.
This study sought opinions from school patrons regarding:

(1)

treatment of pupils by teachers; (2) value of schoolwork; (3) financial
requirements for pupils to participate fully in school activities;
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and (4) adequacy of school facilities and equipment.

The tabulated

responses of replies to Inventory questions were utilized to determine
the satisfaction or dissatisfaction which (1) all patrons, (2) satis
fied patrons, and (3) dissatisfied patrons had toward the schools.
Parents and non-parents were also asked to reply to the question, "If
you voted, how did you vote?"

Of the eighty-four respondents who

revealed how they had voted on the high school bond proposal, 82.1
percent indicated that they were satisfied with the schools.
A majority of the responses from school patrons, ranging from
52 percent of parent replies to 81 percent of teacher replies, indi
cated satisfaction toward the schools.

Fifty-two percent of non-parent

replies as compared to 31 percent of parent responses, indicated a
"don't know" response concerning satisfaction toward the schools.
The dissatisfactions which teachers revealed concerning adequacy
of school facilities and the amount of money required of pupils to
participate fully in school activities were not shared by most parents
and non-parents.

It appears that school officials cannot assume that

school-released information about the school system is being received
or understood by school patrons.

In particular, the residents of homes

that do not send children to school may be somewhat isolated from all
information concerning the schools.

This study indicated that many

school patrons in this school district did not receive information
about their school system which allowed them to develop opinions
toward the schools.

Communications procedures whereby school patrons

can become more aware of the educational needs and goals of the shhool
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system need to be developed by boards of education.
Further studies need to be developed which examine the rela
tionships between opinions of school patrons toward their schools and
their financial support of the schools.

Such studies should involve

systematic pollings which could establish a continuous program of
information from representative school patrons directed to school
authorities.

This study revealed that school patrons were willing

to register their opinions about their school system when contacted
by authorized persons.
In-service education programs for teachers may need to be
undertaken to help them learn how to discover the real concerns of
parents and how to supply information to parents to relieve those
concerns.

Faculty involvement in evaluating and solving curriculum,

financial, and facility problems can be important in keeping teachers
informed about critical school issues.
School administrators need to have extensive learning exper
iences in the general area of communications, and school officials
and boards of education need to become acquainted with a variety of
research methods.
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CHAPTER I

THE PROBLEM AND METHOD OF INQUIRY

Education is a function of state government.

Behind each school

is the power of the state which imposes a mandatory minimum program and
provides for permissive legislation, so that each community may develop
education in accordance with its various needs.

Although the state may

have primary control over public schools, it is the local community
through its board of education that determines in large measure the
nature of the school.

Community mores and customs dictate the attitude

of teachers toward students, of administrators toward teachers, and the
atmosphere of the school.
be most generous.

The local community can withhold funds or can

The community voters determine the course of events

which take place in the classroom.

Although they do this through their

authorized representatives, the Board of Education, the desires and
demands of the community residents are always present.

Background of the Study

The economic depression of the 1930's, followed by World War II
in the 1940's, found most communities unable to expand educational programs
and facilities.

It was during the 1950's that many school tax programs

were submitted to the public where they were received with varied reactions.
The Three Rivers Public School system, of Three Rivers, Michigan, is
believed to represent a typical example of community reaction.
In 1952, in the Three Rivers district, a quarter of a million
1
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dollar bond issue to construct a music-shop building adjacent to the high
school was given voter approval.

In 1954, a half million dollar bond issue

was approved by the school electors to replace one elementary school and to
add two classrooms to another elementary center.

In 1955, another half

million dollar bond issue was given voter approval, and it allowed for the
restoration and expansion of high school facilities that had been destroyed
the same year by a spectacular Sunday morning fire.

Thus, from 1952 through

1957, the Three Rivers Public School system was involved in three school
bond proposals and numerous school construction activities.

All bond issue

proposals during this period were approved by substantial margins.
By maintaining a constant millage levy on a steadily-increasing
property valuation in the district, the Three Rivers Board of Education
was able to retire all outstanding bonded indebtedness by May 1965.

In

June, 1965, school electors gave a three to one approval of a five mill
levy for four years for a Building and Site Fund and also gave support to
a community college proposition which required a one and one half mill
yearly tax levy.

The year 1966 found Three Rivers School patrons reject

ing a St. Joseph County Intermediate School District reorganization pro
posal.

During 1967, a bond issue proposal for a five million dollar high

school and a two mill operational levy increase were defeated by the Three
Rivers voters.
approved.

In March of 1968, a five mill extra operational levy was

On June 10, 1968, a second election which sought to gain

approval of a high school bond proposal, reduced to four million dollars,
resulted in defeat.

Thus, it may be noted that during a span of two

decades the Three Rivers School community reacted in both positive and
negative ways to educational financing issues.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission .

From the above summary of voting results, it may be perceived that
the Three Rivers Public Schools have, over the years, consistently gained
more positive than negative reaction from the people of the community.
A low tax rate, a comprehensive school program, and a capable instruc
tional staff may be some of the reasons behind this favorable patronage,
but no specific information or data are presently available to support
these supposed reasons.

It is generally assumed that support of a com

munity's educational program is dependent upon the favorable opinions
which school patrons have toward their school system, but this has not
been established.

The Problem

The purpose of the study was to investigate objectively the opinions
of school patrons toward their schools.

Specifically, this study examined

community opinion as disclosed by parent, non-parent, pupil and teacher
inventories toward Three Rivers Public Schools following the school patrons'
rejection of a four million dollar high school bond proposal presented to
the electorate on June 10, 1968.
The scope of this study was delimited by seeking answers to the
following questions:
What are the opinions of parents, non-parents, pupils and teachers
regarding:

(1) pupil treatment by teachers, (2) value of present school-

work, (3) financial requirements for pupils to participate fully in school
activities, and (4) adequacy of school facilities and equipment?
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Importance of the Study

Despite the current trend of increased federal involvement, public
education in the United States has been primarily a responsibility left
to the individual states.

The constitutions of most states prescribe a

certain minimum course of study and encourage the development of educa
tional programs which best satisfy the determined needs of local school
districts.

Misner,^ in his study which concerned the popular attitudes

of persons toward their public schools, maintained that the success of
the educational program in a community is generally believed to depend
upon the extent to which the people understand the purposes, appreciate
the values, recognize the conditions, and are willing to provide for the
essential needs of their public schools.
The study should be of value for the following reasons:
1.

This study entailed the adaptation and employment of
instruments and procedures that may be useful to other
school systems.

2.

The results of this study may help responsible persons
in other school systems to improve opinions which school
patrons have of the school by:
a. identifying some community factors which may impede
understanding between school patrons and the school.
b. determining if some communication provisions are
more meaningful than other methods of establishing

^•Paul J. Misner, "A Survey of Popular Attitudes Toward
Public Education." (Unpublished Doctoral Dissertation, University
of Michigan, 1935), pp. 1-10.
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contact between school patrons and school,
c. discovering the opinions of typical school patrons
toward their school.

Methodology

Three Rivers Public School District is divided into ten census
units as shown in Figure 1.

The city of Three Rivers is divided into

four districts, identified as (1), (2), (3), and (4) in the figure,
which correspond to the four political subdivisions of the city.

The

remaining six census units represent the rural areas adjacent to the
city (5), the original Roys School District (6), the original Jones
School District (7), the original Johnny Cake-Hopkins School District
(8), the original Lake Section School District (9), and the original
Park Community School District (10).

The geographic locations of census

units and the family count in each are shown in Figure 1.
Ten percent of randomly-selected families in each census unit were
interviewed by the official census taker for that area who secured answers
to questions regarding individual opinions toward school.

All census

takers met prior to interviewing any families in order to review the pur
pose of the study and the schedule of questions.

During the training

session, interviewers offered suggestions and asked questions in order to
facilitate understanding and agreement concerning the interviewing pro
cedure and the recording of answers to the schedule of questions.

Also

during the training session, a simulated interview was conducted.

Follow

ing the interview, a discussion of the various facets of the interview
allowed for further clarification of interview procedures.

Each interviewer
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TR

Families of School Census, 1968
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Figure 1.

First Ward
Second Ward
Third Ward
Fourth Ward
Three Rivers Country
Roys
Jones
Johnnycake
Lake Section
Park Comm.
Total

304
288
357
200
222
35
42
131
206
279
2064

Three Rivers Census Units and Family Count.
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field tested the questionnaire, after which a follow-up session allowed
for necessary adjustments in procedures and the development of common under
standing regarding questions.
1.

Procedures which were established included:

The general information sheet and questionnaire schedule were

combined into a single form completed by the interviewer during the
course of the interview.
2.

Interviewers scheduled visitations randomly during the morning,

afternoon, and evening hours in order to secure responses from a variety
of family members.
3.

The general information and questionnaire responses were com

pleted in full during the interview session.

The importance of having

answers and remarks accurately reflect the responses of the interviewee
was stressed.
4.

Remarks which did not respond directly to the question but

which were of general interest were recorded for evaluation.
Each of the pupils in grades six and seven of Three Rivers
schools, public and parochial, was asked to complete a pupil inventory.
The secretary to the assistant superintendent of schools, a person
new to the community and not acquainted with pupils in the grades to
be surveyed, was responsible for administering the pupil inventory.
Procedures observed in completing the inventory included:
1.

Pupils were requested to complete the inventories during their

regularly-scheduled English classes.
2.

The purpose of the inventory, which was to discover the opinions

of pupils toward school, was explained to each pupil group before having
them complete the inventory.
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3.

The names of pupils were not placed on the Inventories, as It

was believed that anonymous answers might more nearly reflect the sincere
opinions of each pupil.
4.

It was stressed that the Inventory was not a test requesting

right and wrong answers, and that the completed Inventory In no way
affected a pupil's school record, marks or report card.
5.

A check mark or short phrase could be used in answering most

questions.
6.

The importance of answering all questions was stressed, and

enough time was allowed to permit the completion of the inventory.
7.

Each question was read aloud by the adult in charge.

necessary, words needing clarification were discussed.

When

In all cases, it

was clearly emphasized that it was the opinion of the pupil that was
being sought.
Each regular elementary teacher of the Three Rivers schools,
public and parochial, was requested to complete the teacher inventory.
The president of the Three Rivers Education Association presented the
inventory to teachers and explained the purpose of the study.

It was

emphasized here also that the anonymity of each respondent would be
honored.

The inventory was completed by teachers following the above-

mentioned explanation.
Each principal in Three Rivers Public Schools was requested to
list the types of media, both formal and informal, which are used in his
particular school in communicating with pupils, parents, faculty, other
administrators, and various segments of the community.
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Instrumentation

For this study, four questionnaires were developed to secure and
provide for recording of parent, non-parent, pupil, and teacher opinions
of the schools.

Three questionnaires were patterned after the Illinois

Inventory of Parent Opinion, Illinois Inventory of Pupil Opinion, and
Illinois Inventory of Teacher Opinion.

A fourth questionnaire, which is

a modification of the Illinois Inventory of Parent Opinion, was developed
for non-parents.
A survey of communications provisions for each school center was
prepared by the principal responsible for each center.

Definition of terms

In this study, the following definitions apply:
Opinion refers to a verbalization of an attitude which denotes
satisfaction or dissatisfaction toward the school.

The concept "attitude"

denotes the sum total of an individual's inclinations and feelings, preju
dice or bias, preconceived notions, ideas, fears, threats and convictions
about any specific topic.
School patrons refer to pupils, teachers, parents and citizens of
the community who look to the school for services.
Community Indicates the geographical area of the Three Rivers
Public School District and all persons residing within the district.
Expressed financial support refers to voter acceptance of the

o

Harold C. Hand, What People Think About Their Schools, (New York:
World Book Company, 1948), pp. 153-217.
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recommended four million dollar high school proposal.
Actual financial support refers to parent/non-parent "yes" response
to the inventory question:

"If you voted, how did you vote?"

Organization of the Remainder of Dissertation

Chapter II is devoted to a summary of the literature regarding
opinion polls which relate public opinions and public schools, public
opinions and knowledge about schools, and public opinions of school
administration.

Chapter III summarizes the procedures, methods, and

findings of this study.

Chapter IV summarizes the study and presents

conclusions and recommendations.
Copies of the inventories and additional tables of pertinent
data are presented in the appendices.
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CHAPTER I I

THE ROLE OF PUBLIC OPINION IN SCHOOL ADMINISTRATION
There are evidences of increased community interest in schools
in recent years according to research conducted by Carter*- through the
Institute for Communication Research at Stanford University.

Interests

are manifested in the problems of education, and school patrons are com
ing to realize more and more the importance of effective instruction to
O

carry out educational goals and objectives.

Ginzberg

reports that in

the decades ahead educational prerequisites will assume even greater
importance in the struggle for job security, and he goes on to indicate
that the uneducated will be precluded from competing for many jobs.
According to Lerner and Heyer,

research is needed to clarify the

manner in which verbalized attitudes concerning education affect the lives
of the members of our society.

Personal values of school district resi

dents relating to achievement, goals, aspirations, and hostilities need
to be known by school authorities.

The concept of human capital remains

one of the most important areas of inquiry and has illuminated such
problems as the contribution of education to economic development in

*-Richard F. Carter, Voters and Their Schools. A Technical Report
from the Institute For Communication Research, Stanford University, 1960,
pp. 129-63.
o

Eli Ginzberg, The Development of Human Resources. (New York:
McGraw-Hill, 1966), pp. 109-21.
Melvin J. Lerner and Robert Heyer, "A Study of the Critics of
the Public Schools," The Journal of Educational Research. LVII, No. 1,
(September 1963), pp. 3-10.
11
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backward countries, the effect of education on income distribution, and
methods of determining the future scale of investment in education.^
Kerlinger^ points out that public schools have been most backward
in measuring public opinion.

Educational literature contains few reports

of studies which have undertaken to determine just what the public wants
from its schools.

Those studies which are being reviewed have been divi

ded into three categories:

(1) those dealing with public opinions of

public schools; (2) those dealing with public opinions and knowledge about
schools; and (3) those relating to public opinions of school administration.

Public Opinion And Public Schools

Various studies conducted throughout the United States have indi
cated that public opinion is predominately favorable toward public schools.
Among such surveys have been those made in Denver, Colorado (1950, 1953,
1956, 1959, 1962); Bloomington, Illinois (1951); Logan, Utah (1951);
Pasadena, California (1951); Baltimore, Maryland (1952); Kalamazoo, Michi
gan (1952); Warren, Ohio (1952); and Gainesville, Florida (1953).^

Opinion

surveys of six Michigan communities made during 1954 by the Michigan Com
munications Study likewise revealed a high degree of favorable public

^Maureen, Woodhall, "The Economics of Education," Review of
Educational Research. XXXVII, No. 4, (October 1967), pp. 387-90.
5Fred N. Kerlinger, Foundations of Behavorial Research. (New York:
Holt, Rinehart and Winston, 1965), pp. 405-7.
^Leo A. Haak, "The General Public and the Public Schools," Adminis
trators Notebook. Midwest Administration Center, University of Chicago, IV,
No. 8, (April 1956), p. 1.
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opinion toward schools.^

Similar findings have been made in various comO

munities where investigators used the Illinois Inventory,
School Service survey schedule,

the National

or the "How Would You Answer This?" ques

tionnaire developed by the Michigan State Department of Public Instruction.*-®
Even when bond issues meet with voter rejection, the public opinions toward
the schools may be favorable, as the Bath-Richfield, Ohio, School District
discovered.

Using the National School Public Relations Association Guide

to Opinion Polling, Feel Their Pulse, the board of education and superinten
dent of schools surveyed that community following a series of tax vote
defeats in 1966 and 1967. *"*■ The results of the survey indicated that the
community had faith in the school faculty, administration, and board of
education.

The information provided by responses to the survey did suggest

basic changes in a high school construction proposal, however.
Despite the rather favorable opinion toward schools, most studies
have revealed a general lack of knowledge on the part of the general public
concerning their schools.

Such ignorance was revealed in a study made

^William H. Roe, "The Michigan Communications Study," Michigan
Education Journal, (November 1954), pp. 41-2.
^Harold C. Hand, What People Think About Their Schools. (New York:,
World Book Company, 1948), pp. 9-24.
^Otis A. Crosby, "The Nation Reaches a Verdict in the Case of the
People vs. Today's Schools," The Nation's Schools. XLVII, (January 1951),
pp. 34-7.
lOMichigan Commission on Educational Policies, "How Would You
Answer This?" Superintendent of Public Instruction, Lansing, Michigan, 1951.
*-*-Frank C. Mayer, "How To Find Out Why the Voters Said No,"
School Management. (October 1967), pp. 78-86.
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by the Michigan Communications

Study

12 which revealed that in an average

community only 44 percent of the citizens knew the name of their superin
tendent of schools, while only 18 percent could estimate within 10 percent
the average teacher's salary.

A similar survey in Detroit in 1954,

13

showed that only 25 percent of those persons surveyed knew that members
of their board of education were elected by popular vote.
munity

Other com

surveys have discovered that fewer than one of three citizens

know how many members serve on their boards of education or know the
main sources of revenue which are used to fund the operation of the local
school system.1^
A Newspaper Content Analysis conducted in 1952, involving a crosssection study of fifty-six separate weekly newspapers and nine daily
papers, revealed that a great deal of space in those publications was
devoted to school news.

The content analysis of school news indicated

that 48 percent was devoted to athletic events and 18 percent to other
student activities, while less than one percent was devoted to teaching
method.15

Voters and Their Schools, by Carter,indicates that news

papers continue to be prime channels through which current school infor
mation is received by citizens.

This report reveals that 95 percent of

12Roe, loc. cit.
l^Haak, loc. cit.
14Ibid.. p. 2
■^What Michigan Newspapers Tell About the Schools. Research Report
No. 10, Bureau of Business Research, Michigan State University, 1952.
■^Carter, op. cit., p. 204.
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the citizens have an Idea as to who is Interested in school affairs, and
over two-thirds of these citizens consider themselves the kind of persons
who are interested in school affairs.

The Newspaper Content Analysis

indicates that the general public tends to see the local school system
as an institution that provides for much play activity and spends little
time in serious educational endeavor.
Primarily, changes that have been occurring in schools have been
in reaction to the demands of pressure groups and of eminent critics such
as Conant*^, Rickover'*'®, Hutchins*^, and Bestor.^

Scott^ points out

that many critics have condemned the lack of personal and classroom disci
pline in local schools and have charged that many of the courses being
taught have little value.

The resulting changes in schools have been

toward a greater concentration on the teaching of the "three R's" and the
development of a "traditional" school environment 22 which, some critics
believe, will foster the learning of these tool subjects.

Probably the

most important aspect of this development toward the "traditional

^James Conant, "Hard Looks at Our High Schools," Look,
(February 3, 1959), pp. 27-8.
^®H. G. Rickover, "What's Happening in Education, Summary of Ideas
on Education," National Parents and Teachers. (December 1959), pp. 13-14.
^Robert M. Hutchins, The Conflict in Education in
Society. (New York: Harper, 1953), p. 68.

ii

Democratic

^Arthur Bestor, The Restoration of Learning, (New York:
1955), pp. 411-23.

Knopt,

^C. Winfield Scott, Clyde M. Hall, Public Education Under Criti
cism. (New York: Prentice-Hall, 1954), pp. 3-34.
^"Back to McGuffey 3 R Schools," Time. (May 19, 1961), p. 64.
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educational program" is that it does not represent an alteration of in
structional systems developed by professional educators, but rather indi
cates a rejection of contemporary educational objectives and procedures
by the community at large.

The professional educator is being directed

by interested parents and demanding communities as to what they believe
to be the best methods of teaching the basic course of study, of pro
moting the required level of scholarship, and of designing the curriculum.
The confusion and sometimes conflict between lay people and
educational experts concerning the development and control of school
systems is a problem which cannot be ignored.

In contemporary society,

the trend is to rely more and more upon the ability of the specialist to
do the task for which he is qualified.

The school administrator, however,

does not stand alone in managing the affairs of the educational program,
but as Thelen^ has pointed out, the wise administrator brings together
the experiences of all persons concerned with the school operation for
which he is responsible and develops practices and procedures which
become the rationale of the group rather than his private property.

Fur

thermore, the support of an educational system to a great extent depends
upon the wholesome acquaintance between all the people of a community and
their schools.^

This acquaintance cannot be taken for granted.

^Herbert A. Thelen, Dynamics of Groups at Work, (Chicago:
sity of Chicago Press, 1954), pp. 106-7.

The

Univer

^Sloan R. Wayland, Edmund Brunner, and Wilbur C. Hallenback,
Aids to Community Analysis. Cooperative Program in Educational Administra
tion, Middle Atlantic Region, (New York: Teachers College, Columbia
University, 1956), pp. 1-48.
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responsibility for initiating, developing, and maintaining this acquain
tance rests with the school system and its personnel, and requires know
ledge by them about the community and its people.

Just as people are

drawn into the concerns of their schools, the schools are drawn into the
problems of their people.
This study investigated objectively some of the opinions which the
patrons of that system have about their schools.

The poll may have

resulted in an extra bonus for the school system in that it may have helped
to form opinions about the topics being surveyed, especially when the ques
tions asked concern basic issues in education.

The survey helps "teach"

the respondents to see progress, according to Hedlund.

25

Public Opinion and Knowledge About Schools

The investigations done by the Michigan Communications Study
reveal that the relationships between opinions and knowledge about schools
Of

is not as uncomplicated as some may have thought.

Information collected

indicated that the citizens in one community of five thousand population
could be classified in four groups.

One group comprising approximately

15 percent of the citizens had favorable opinions of the schools and was
knowledgeable about schools.

A second group, constituted of about 30

percent of the citizens, had favorable opinions of the schools but was
not informed about them.

A third group, consisting of about 45 percent

2^Paul A. Hedlund, "Measuring Public Opinion on School Issues,"
American School Board Journal, CXVI, No. 86, (April 1948), pp. 29-31.
26Roe, loc. cit.
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had no opinions of the schools and possessed little or no information
about them.

The fourth group, containing 10 percent of the citizenry,

although knowledgeable about school affairs, had unfavorable opinions of
the schools.

These findings indicated that the informed critic group,

although small, might be able to Influence the 45 percent group whose
members appeared to have little interest and were not informed.

The prob

lem is evident when one realizes that the 30 percent group whose members
held favorable opinions but had little information probably could not
defend the schools even when the charges made against them were not true.
Creating and changing opinion is not a simple process of publish
ing more school information or producing more bulletins and newsletters.
97

Some research*-' indicates that most people read or listen only to those
facts that are in keeping with what they already believe or feel.

There

fore, communications which place primary emphasis on dispensing information
about the schools are apt to have little effect on public relations.

Those

persons friendly to the schools may pay little attention or just give
passing interest to the information because they already agree with any
position that the schools may assume.

Those persons with no opinions and

no interest will continue to ignore information.

Critics of the schools

may use the information to develop attacks against the schools.

Hyman^®

indicates that changing opinions of people may require that would-be

27w. W. Charters, Jr., "In a Public Relations Program Facts Are
Never Enough," The Nation's Schools. LII, (February 1954), pp. 56-8.
28Herbert H. Hyman and Paul B. Sheatsley, "Some Reasons Hhy Infor
mation Campaigns Fail," Public Opinion Quarterly, XI, No. 3, (Fall 1947),
pp. 412-23.
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communicators concentrate less on newspapers, radio and television, and
place greater emphasis on the personal approach and two-way communication.
Teachers, administrators and boards of education must increase and use
their personal meetings with citizens as means of interpreting school needs
purposes, and achievements to the general public.

Crosby^ puts it more

bluntly by saying that there is no substitute for face-to-face contacts.
The performance of school children speaks in voices so loud that they are
heard by almost everyone in every corner of the district.

School visita

tion days, parent-teacher conferences, science fairs, demonstrations,
workshops and adult education programs are thought to affect opinions even
though such activities may not necessarily increase the information availon

able to people.

A study reported by Janis and KingJU did indicate that

active participation in the communication process results in the partici
pator at least partially accepting the opinion expressed as being his own.
In Flint, Michigan, the Community School Program provides for a
two-way communication between the school attendance center and neighbor
hood residents through a community council composed of the building com
munity director, building principal and representatives of all groups
using school f a c i l i t i e s . T o generate even closer ties between community

29otis A. Crosby, "Some Characteristics of a Good School Public
Relations Program," Michigan School Board Journal , XII, No. 10, (December

1965), pp. 12-13.
30Carl I. Hovland, Irving L. Janis, and Harold H. Kelley, Communica
tions and Persuasion. (New Haven: Yale University Press, 1953), pp. 215-37
31-Carl I. Brahce, "How to Win Public Support in Classrooms--and
at the Polls," The Nation's Schools. LXX, No. 1, (July 1964), pp. 34-5.
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and school, a block captain is chosen to represent each block.

The

block captain brings problems to the attention of school personnel who
refer the various questions to appropriate community agencies or to the
community program director.

The recognition of the school as the social

institution around which programs and people may rally seems sufficient
to spark community interest and to improve the community's opinion toward
the school.
The inconsistencies of public opinion are revealed when residents
of a school district vote funds to build and equip a new high school
building and, on the same ballot, defeat funds to operate the school when
completed, as has happened!

The public has virtually no opportunities

to exercise a "yes" or "no" choice on tax issues at the federal and state
levels.

Thus, at the local level, the average citizen may relieve his

frustrations, indignation, and resentment about taxes in general.

His

"no" vote may, as Jordan^ has pointed out, indicate a displeasure with
the general confusion in the world, the indecision of our leaders, the
internal conflicts that shake our nation, the zooming cost of government,
the growing relief problem, unemployment, the cost of living, wars and
rumors of wars, and the speed of technology with its threat of job dis
placement.
All of the kinds of situations described above challenge the many
school communities that need additional financial support from their
patrons.

32william C. Jordan, "And They Vote— No," The Clearing House.
XXXVIII, No. 6, (February 1964), pp. 351-53.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

21
Public Opinion of School Administration

Shepard33 is among those who have pointed out that the Increasing
size of school districts has tended to create two barriers to effective
school administration that must be recognized and countered.

The first

barrier has to do with participation of the dissatisfied person who
believes that his participation does not count.

The second involves

the professionalization of the administrator role which seems to place
the administrator beyond the reach of effective communication with the
average person.

Studies by Hovland^^ point out that only under special

conditions will those who disagree with what the school is attempting to
do pay any attention to what the school administrator has to say.

In

fact, dissatisfied persons may use selected items contained in schoolreleased information as reasons for further opposing the school system.
The Educational Policies Commission^-* indicates that the school adminis
trator may become effective in building favorable public opinion toward
the school if communication about education becomes communication about
the average citizen's personal affairs.

It is an illusion to think that

once a message is carefully thought out and placed in the communication
channels favorable opinion will be forthcoming; uninterested persons do

33Sarauel J. Shepard, "The School Community Relationship in Cities,"
Educational Administration Quarterly. Ill, (Autumn 1967), pp. 233-34.
34carl I. Hovland, Arthur A. Lumsdaine, and Fred D. Sheffield,
Experiments on Mass Communication. (Princeton, New Jersey: Princeton
University Press, 1949).

^^Educational Policies Commission, Mass Communication and Educa
tion. National Education Association, Washington, D. C., 1958, pp. 118-22.
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not pay attention to the information.
process of influencing opinion.

Carter^® describes a two-stage

In the first, mass communication is made

effective through each person connected with the school becoming a surro
gate for the school, not only giving out information but also receiving
messages about the school.

In the second stage, the information received

is transmitted to school officials and used by them to create a pool of
knowledge about the areas of the educational program that are of expressed
concern to school patrons.

The school administrator provides for the areas

which are of community concern that will, it is hoped, relieve individuals'
uncertainties about the school system.

By following a two-way communica

tion program between community and school, according to Fosdick,^ the
school administrator admits that educators do not have a monopoly on edu
cational wisdom.

He at the same time recognizes that the contributions

of outside experts, self appointed or enlisted, may provide resources not
yet explored.
The demands of local pressure groups can generate expectations for
a public school system.

A study by Rowan,3® conducted in Nassau County,

New York, indicated that much of the interaction between the school sys
tem and the greater community of which it is a part consists of the
dealings of pressure groups with the local chief school administrator.

36carter, op., cit.. p. 202.
3?Harry A. Fosdick, Public Relations Gold Mine. National Education
Association, Washington, D. C., 1963, pp. 43-50.

38Rev. John Rowan, "A Critical Analysis of the Influence of Pressure
Groups of Public School District Administrators," Catholic Educational
Review. LXV, No. 7, (October 1967), pp. 487-8.
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It was concluded that pressure groups can be an effective means of In
fluencing a citizen's decision on educational matters at the local level
despite a lack of positive public opinion supporting the educational issue
being advocated.
A community opinion survey conducted in two small Michigan communi
ties by Wickstrom and Spencer^ increased the citizens' desire to know
more about their local educational programs.

Many persons who answered

a question concerning modern mathematics or cooperative training programs
with "don't know" indicated some embarrassment at having to give such an
answer.

These men used the surge of interest as an occasion to rekindle

the efforts of lay-citizen study committees.

One important item to be

kept in mind when soliciting citizen help; the instructional staff should
know generally what role the lay group might best play and the role should
be sharply defined and delimited.

Lack

the citizens involved as to the task to

ofunderstanding on the part of
beaccomplished and how the study

relates to the total educational program can result in creating ill will.
Turner^O is one of those who has stressed that, when a lay group is organ
ized, the initial charge should be framed in such a manner that eventually
the task will reach a clearly defined point of completion, beyond which
lay participation will not be required.

Occasionally such a group will

take upon itself unintended responsibility for some phase of the educational

39Per A. Wickstrom and Eugene N. Spencer, "Why Community Surveys
Fail and What Steps to Follow to Make Them Successful," Nation's Schools.
LXXI, No. 2, (February 1963), pp. 63-4.
^^Harold E. Turner, "How Shall the Citizen Be Involved," Education
al Leadership. (May 1963), pp. 499-502.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

24
program.

Then, instead of useful productive citizen participation, hard

feelings and bitterness may result.
A recent Gallup opinion survey,^ financed by the Kettering Founda
tion, discovered that parents across the nation are interested in new
educational ideas and are suggesting that parent guidebooks be developed
for each grade level.

The survey discovered that parents believed that

the guidebook should contain reminders which suggest how individual
parents can support their child's educational program.

The report con

cluded that parents do support educational projects which foster honesty,
respect for law and order, ability to deal with everyday problems, and
self-discipline.
The citizens of Denver have, in three year cycles since 1950, been
asked to express their opinions concerning the educational programs serv
ing the community.

In 1950, for example, the then Superintendent of

Denver Schools, Kenneth E. Oberholtzer, was told through the opinion poll
that the mathematics program was believed to be weak.

A revised mathema-

io

tics program was instituted and Elam

reports that a steady improvement

in mathematics has been shown since then.

The Denver public opinion poll

of 1965 found a preponderant opinion that the public schools are doing a
good job in meeting the needs of Denver youth.

Systematic polls such as

those in Denver can keep the school administrators and board of education

^Aaron Cohodes, "Public Wants More Innovations, Gallup Poll Shows,"
Nation's Schools. LXXVIII, No. 2, (August 1966).
^Stanley M. Elam, "Denver's School Grading System Works," Phi Delta
Kappan. XLVII, No. 3, (November 1965), p. 161.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

25

informed about the public viewpoint concerning educational issues, and
also can have the subtle side effect of keeping citizens encouraged to
think about the role of education.

The public periodically is reminded

that the schools belong to them and that they are always welcome in their
schools.

The opinion survey allows the public to identify with the school

and share its concerns, desires and objectives.
Nearly everyone has opinions about the school board, the superinten
dent, the teachers, the curriculum, report cards, discipline and homework.
Their opinions are based on such diffuse and diverse communications media
as personal conversations, gossip, newspaper reports, magazine articles,
and what the children say during meal time.

The National School Public

Relations Association^ has indicated that one way to gather useful in
formation about the views of people toward their schools is through the
use of an opinion poll.

The Association^ avers that enlightened school

officials are using this two-way communications tool to learn how much
and what kind of knowledge people in their communities have about schools,
and what the people's feelings, attitudes and wishes may be regarding
specific school issues and policies.

Summary

This study resulted from a belief that public opinion surveys
represent a source of valuable information which has not been extensively

43Feel Their Pulse. National School Public Relations Association,
Department of National Education Association, Washington, D. C., 1956.

44ibid.
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explored by school authorities.

A survey of the literature reveals that

citizens have continuously manifested generally favorable opinions toward
their public school systems.

However, the studies reviewed here seemed

to indicate that investigation is necessary to discover if failure to
support a particular school system is indicative that the citizens' opin
ions toward that community's school system are unfavorable.
This study reports the results of going directly to school patrons
in an attempt to determine community opinion regarding the treatment
of pupils, the value of present schoolwork, financial requirements for
pupils to participate fully in school activities, and adequacy of school
facilities and equipment.

The investigation did not attempt to discover

how much people knew about their school system, but rather what they
thought of their schools.
It is hoped that the results of the study may make public school
administrators more aware that public opinion surveys can:

(1) secure

information concerning the community climate in which the schools are
being operated, (2) discover the opinions of the citizens of the community,
(3) facilitate communication with the residents of the community, (4)
suggest procedures for presenting new programs to the patrons of the
community.
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CHAPTER I I I

PRESENTATION AND INTERPRETATION OF DATA

This study utilized the survey method of investigation and made
use of specially-adapted opinion inventories.

Parents, non-parents,

pupils and teachers were used as respondents in the survey of patron
opinions toward

the schools which was conducted following the school

patrons' rejection of a high school bond proposal.
It was hypothesized that school patrons' opinion of the educational
system is a function of their satisfaction or dissatisfaction with their
schools.

Satisfaction and dissatisfaction toward the schools were con

sidered to be revealed by four factors, namely:

(1) opinions expressed

concerning the treatment of pupils by teachers; (2) opinions concerning
the value of schoolwork; (3) opinions concerning the financial demands on
pupils to participate fully in school activities; and (4) opinions con
cerning the adequacy of school facilities and equipment.
It is unlikely that school patrons who believe that children are
being improperly treated by teachers would be satisfied with the school
system.

Hand's investigation^- indicated that there is reason to believe

that few, if any, of the other components of school patron satisfaction
carry as much weight as the factor dealing with treatment of pupils by
teachers and school officials.

It is not realistic to expect positive

relations between the schools and the public if school patrons think

1-Hand, What People Think About Their Schools, pp. 32-69.
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that much of what children are required to do in school has little per
tinence to actual life situations.

School patrons understandably may

be vexed if they believe that the "free" school is requiring pupils to
bring money from home in such amounts that their boys and girls are being
left out of desired school activities because the financial requirements
are beyond their means.

School patrons expect that tax funds will ade

quately equip school buildings and supply pupils with materials for the
daily school program, including non-instructional activities, and lack
of adequate equipment or materials may seem to them to indicate that the
school system is not being managed efficiently.
Relevant information and data were sought to try to provide ans
wers to four questions:
ing:

What are the opinions of school patrons regard

(a) pupil treatment by teachers and school officials, (b) value

of present schoolwork, (c) financial requirements for pupils to partici
pate fully in school activities, (d) adequacy of school facilities and
equipment.
namely:

Resultant data are presented under three major headings,

(1) Parent and Non-Parent Opinions Toward Schools, (2) Pupil

Opinions Toward Schools, and (3) Teacher Opinions Toward Schools.
The schools' provisions for communication were scrutinized because
this investigator believed that home-school contacts help to mold opinions
toward schools.

Parent and Non-Parent Opinions Toward Schools

Respondents to the Survey. Two hundred nineteen families, resid
ing in census units as indicated in Table 1, were included in the random
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TABLE I

COMPARISON OF SAMPLE POPULATION
AND NUMBERS OF RESPONSES
TO TOTAL POPULATION

Population

Census
Units

Number of Responses

.Secured
Number of
Resident
Families

Number of
Families
Selected

1st Ward

304

31

2nd Ward

288

3rd Ward
4th Ward

Not
Secured
From
Parents

From
Non-Parents

Total

25

3

28

29

22

7

29

357

38

25

13

38

0

200

20

14

5

19

1

T. R. Country 222

25

20

5

25

0

35

5

3

2

5

0

131

14

5

4

9

5

42

6

2

3

5

1

Lake Section

206

22

20

2

22

0

Park Comm.

279

29

20

6

26

3

2064

219

156

50

206

13

City

Roys
Johnny Cakei

3
'

0

Country
Jones

Total
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sample to constitute the subjects of the study.

Of that total, 206 fami

lies, or 94 percent, supplied information sufficient to allow completion
of the inventory.

In most instances, the respondents were eager to cooper

ate and seemed complimented by the fact that their replies were considered
of value.

The interviewers, usually recognized as school census enumera

tors, had little difficulty in securing cooperation from respondents.
For the 13 families that failed to respond, reasons were as follows:
1. Two thought their responses irrelevant because they had no
children in school.
2. Three considered the questions an invasion of privacy.
3. Three were on extended vacations, and thus unavailable.
4.

Only five refused to respond without explanation.

The sample of the Three Rivers School District population repre
sented by respondents included representatives from each of the eight
major occupational categories used by the United States Census Bureau
in collecting their 1960 data.

O

A report by the Michigan Employment

Security Commission^ in February 1968 indicated the occupational compo
sition of the population at that time using the same eight categories.
Table II compares the percent of parents and non-parents interviewed in
each of the eight occupational classifications to the corresponding per
cent as reported in 1968.

In all of the groups except Professional/Semi-

Professional, Proprietors/Managerial, Service and Unemployed the percentage

o
U. S. Bureau of the Census, U. £>. Census of the Population: I960,
1^, Characteristics of the Population, Table VII, Government Printing Office,
Washington, D. C., 1960.
^Michigan Employment Security Commission, Labor Force and Employ
ment Estimates, Table I, Lansing, Michigan, February 1968.
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TABLE XI

COMPARISON OF SAMPLE POPULATION
TO TOTAL POPULATION
BY OCCUPATIONAL CATEGORIES

Total
Population

Interviewee
Population

Amount of Total
Population Group
Interviewed

Occupational
Category
Number

Percent
in this
Category

Number

Percent
in this
Category

Percent
in this
Category

Agriculture

159

5.32

11

5.34

6.92

Professional/
Semi-Pro fess ional

280

9.37

12

5.83

4.29

Proprietors/
Managerial

222

7.43

11

5.34

4.95

Craftsmen/
Foremen

566

18.95

42

20.39

7.42

Service

338

11.32

19

9.22

5.62

Laborers

990

33.14

83

40.29

8.38

Unemployed

146

4.89

7

3.40

4.79

Not Reported/
Not Declared

286

9.58

21

10.19

7.34

2987

100.00

206

100.00

Total
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of individuals interviewed was greater than the percentage which that
group represents of the total occupational force.

The large percentage

of the random sample whose occupations fell in the "laborer" category
is consistent with the fact that there is a relatively greater distribu
tion of this group through all ten census units than would be true of the
other seven occupational categories.
Satisfaction with the Schools. To try to determine the relative
satisfaction of parent/non-parent groups in regard to Three Rivers Public
Schools, parent interviewees were asked the question:

"In general, are

you satisfied or dissatisfied with the school which your oldest child is
attending?"

Non-parents were asked the matched question:

are you satisfied or dissatisfied with the schools?"
questions are illustrated
Figure 2 indicates

"In general,

Responses to these

in Figure 2.
that some dissatisfaction

was expressed by respondents in all groups.

with

the school system

Of the rural non-parent group,

55 percent indicated no opinion concerning the schools.

Further examin

ation of Figure 2 indicates that of

percent and 57percent

respectively, of the city
satisfied with the schools.

the parents, 61

and rural categories responded

that theywere

Only nine percent of the city parent group

expressed dissatisfaction with the schools.

The incidence of "don't

know" responses among persons from city and rural groups, ranging from
a low of 31 percent in the city parent group to a high of 55 percent in
the rural non-parent group, may be particularly significant to school
authorities who must repeatedly place school issues before the electors
for consideration.
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Satisfaction or Dissatisfaction with Schools as Expressed
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The responses to the remaining four questions in the parent/non
parent inventory were analyzed in order to determine how crucial a spe
cific problem may be with reference to certain crystallized opinions
which people have toward the schools.

A separate analysis was done of

those responses from persons expressing satisfaction toward the schools,
designated as the "thumbs-up" group and those expressing dissatisfaction
toward the schools, designated as the "thumbs-down" group.

The respon

ses of the "don't know" group were not considered in the "thumbs-up"
and "thumbs-down" analyses.
An investigation of the communications programs of the schools as
those programs are conducted by the building principals revealed that each
principal of Three Rivers Public Schools, working with his staff, has
developed a communications program that, in general, includes parentteacher conferences, science fairs, "Open House" events, and telephone
conversations with school patrons.
munications.

The aim, of course, is two-way com

There is also a volume of communication concerning the

school system, prepared by the central administration, that is heard
over the local radio station, WLKM; that is published in local and area
newspapers; and that is sent home from school with children in the form
of letters, bulletins and student papers.

Yet, according to the data

in Figure 2, it appears that many people do not have either direct or
indirect involvement with the school system or other information which
might help them to reduce their uncertainties about the school system.
Pupil Treatment. Parents and non-parents feel that teachers
and school officials should be sympathetic and understanding of school
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children.

Hand^ reported that school patrons who feel that teachers do

not know or care about their pupils are apt to be dissatisfied critics of
the school system.

Even a small minority of patrons who feel dissatisfied

about pupil treatment should be a matter of concern to school authorities.
To encourage expressions on the part of respondents toward selected
aspects of the public schools, the interviewer followed the opening general
question with the more specific question to parents:

"In general, are you

satisfied or dissatisfied with the way your child is treated by the teach
ers and other officials in his school?"
matched question:

Non-parents responded to the

"In general, are you satisfied or dissatisfied with the

way children are treated by teachers and other officials in school?"
A comparison of percentages of responses from persons in each of
the four categories is shown in Figure 3, and indicates that 86 percent of
interviewees in the rural parent group expressed satisfaction with the way
children are treated by teachers and school officials, while 84 percent
of the city parent group, 56 percent of the city non-parent group, and
27 percent of the rural non-parent group expressed satisfaction with
pupil treatment.

Dissatisfaction with the way teachers treat pupils ranged

from that expressed by 4 percent of the city parents to a high reflected
by the responses of 18 percent of the rural non-parents.

The city non

parent and rural non-parent groups expressed "no opinion," in respective
percentages of 33 and 55 of responses, concerning the way pupils are
treated by teachers and. school officials.

^Hand,

0 £.

cit., pp. 33-5,
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Figure 4 represents an analysis of responses by the "thumbs-up"
and "thumbs-down" respondents to the question regarding how they perceive
the treatment of children by teachers and school officials.

The responses

of the "thumbs-up" city and rural respondents, by percentages of 95 and 92,
expressed satisfaction toward the way pupils were treated by teachers.
None of the responses of "thumbs-up" or "thumbs-down" rural respondents
indicated dissatisfaction toward the way pupils were treated by teachers.
On the other hand, 4 percent of the responses of the city "thumbs-up" group
and 29 percent of the responses of the city "thumbs-down" group expressed
dissatisfaction with the way pupils were treated by school personnel.

The

responses of the city and rural "thumbs-down" groups indicated, by 24 per
cent and 50 percent respectively, in their "don't know" replies a lack of
knowledge as to how pupils were being treated by teachers and school offi
cials.
Part B of the pupil-treatment question:

"In general, are you satis

fied or dissatisfied with the way children are treated by teachers and
other officials in school?" invited interviewees to cite those things being
done to pupils by teachers or other school officials that the respondent
thought were unsatisfactory.

Twenty-one respondents made specific charges:

three indicated teacher favoritism as a major problem, -three others said
that stricter discipline was necessary, and one person recommended more
parent-teacher conferences.

All the remaining comments concerned the

need to create improved home-school understanding.
What Children Study.

It is not likely that a favorable home-school

relationship will be fostered if school patrons believe that much of what
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children study in school has little value to actual life needs.
ingly, the parent group was asked the question:

Accord

"How much of what your

child is studying in school do you think will be useful to him in every
day living?"

The non-parent group was asked to respond to the question:

"How much of what children study in school do you think will be useful to
them in everyday living?"

The percentages of responses to these questions

from persons in the four basic categories are summarized in Figure 5.
Data illustrated in Figure 5 revealed that 2 percent of the respon
ses of the rural parent group, 3 percent of the responses of the city non
parent group, 4 percent of the responses of the city parent group, and 9
percent of the responses of the rural non-parent group indicated a belief
that what children are studying is a waste.

Actually, only eight of the

total 206 respondents indicated that what children are studying is a waste.
The responses from groups which expressed no opinion ranged from 7 percent
of the rural parent group to 36 percent of the city non-parent group.

In

fact, a total of forty-nine interviewees, or 24 percent of all respondents,
indicated no opinion.

This may relate to the information gathered in

response to earlier questions from which it was estimated that about 20
percent of persons interviewed did not feel that they could offer opinions
concerning their school system.

Of the total of 206 respondents, 149, or

72 percent, thought that what children study is of value.

Adams'* expressed

the opinion that most Americans believe that education is of great impor
tance in developing adequate human resources to continue national prosperity.

^Don Adams, "Education and Wealth of Nations," Phi Delta Kappan,
XLVII, No. 4, (December 1965), pp. 168-74.
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Figure 6 represents an analysis of responses by the "thumbs-up"
and "thumbs-down" respondents to the question regarding how they perceive
the value of what children study in school.

It is revealing to note that

2 percent of the replies of the "thumbs-up" respondents and 4 percent of
the replies of "thumbs-down" respondents, representing only four persons
of the total of 131 respondents, indicated dissatisfaction with the con
tent of the school program.

Of these four, three were in the "thumbs-up"

group and one was in the "thumbs-down" group.

Fifty-two percent of the

responses of the city "thumbs-down" group and 33 percent of the responses
of the rural "thumbs-down" group signified that they had no opinion con
cerning the value of schoolwork for pupils.

These data tend to confirm

observations made earlier in this study that school personnel seem to
need more effective ways of informing that segment of the population
that appears to have little direct communication with the schools.
School officials must discuss and publicize school programs in language
that can be readily understood by school patrons.
Part B of the questions relating to whether what children study in
school will be useful to them in everyday living invited interviewees to
cite those things being studied that they considered of little value.

Re

spondents from both the "thumbs-up" and "thumbs-down" categories expressed
opinions that such things as elementary conversational French, elementary
workbooks, and elementary modern mathematics are of less value to pupils
than are subjects such as spelling, writing, reading and current history.
The opinions expressed generally concerned the maintenance of a strong
traditional subject matter curriculum for schools rather than the adoption
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of new and/or innovative curriculum projects• Yet, the responses did not
indicate a concentrated appeal to remove any specific subject from the
current school program.
Amount of Money Needed for School Activities.

Parents, understand

ably, may be disturbed if they feel that the school is expecting children
to bring unreasonable and unnecessary amounts of money from home, or may
become embittered if they believe their children are not able to share all
school benefits equally with other children because of not being able to
meet money demands.

In order to inventory such opinions, parents were

asked the question:

"How do you feel about the amount of money your child

needs in order to take part fully in school life?"
the matched question:

Non-parents were asked

"How do you feel about the money children need in

order to take part fully in school life?"

The percentages of various

responses to these questions are shown in Figure 7.
A majority of parent responses, amounting to 64 percent of the rural
parent group and 58 percent of the city parent group, indicated that the
amount of money children were required to bring to school was about the
right amount.

Forty-five percent of replies of the rural non-parent group

indicated dissatisfaction concerning the amount of money demanded of pupils,
while the replies of city non-parents indicated only 33 percent dissatis
faction.

Twenty-five percent of the responses of city parents expressed

dissatisfaction, and 24 percent of the responses of rural parents expressed
dissatisfaction concerning the amount of money required of school children.
A large percentage, 45, of the replies of the rural non-parent group had
no opinion concerning the amount of money required of children.

In fact, 40

of the total group of 206 respondents, or 19 percent, did not have an
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opinion regarding this question.
A summary of the replies to the pupil money question is illustrated
in Figure 8, with respondents divided into the "thumbs-up" and "thumbsdown" categories.

The majority opinion, as indicated by 79 of the 131

respondents, or 60 percent, indicated that the amount of money being
requested by schools from pupils is reasonable.

On this question, seven

of the replies from the seventeen city "thumbs-down" respondents, or 41
percent, indicated that pupils were required to bring too much money to
school.

This strong negative response, while it does not represent

majority opinion, seems to indicate that money requirements for parti
cipation in activities are a major irritation to a number of parents
who are dissatisfied with the schools.

Since one of four respondents,

or 25 percent, indicated that the Three Rivers schools demand too much
money from children, the inference might be drawn that about that propor
tion of school patrons may prefer having all necessary school expenses
paid by school taxes and state school support funds or federal dollars.
The electors of Three Rivers Public Schools rejected a two mill
extra operational tax levy for the 1967-68 school year which would have
generated $110,000.

The ten mills for operating purposes allocated to the

Three Rivers Public Schools for 1967-68 represented, according to the sta
tistics compiled by the Michigan Education Association,^ the lowest opera
tional millage levied for any of those districts throughout the state
of Michigan that were supporting programs from kindergarten through grade

^Dale E. Kennedy, Michigan Public School District Data, 1967-68.
Michigan Education Association, East Lansing, Michigan, 1968.
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twelve at that time.

Following the defeat of the two mill operational

request it was necessary to reduce funds budgeted for school supplies and
to establish a number of fee schedules to cover essential instructional
materials.

These fees may have generated at least some of the negative

responses to the question concerning the amount of money demanded of pupils.
Further analysis of responses to the money question was provided
by the portion of the question that invited respondent comment.

Four non

parents stated that class requirements such as paperbound books, workbooks,
and all supplies should be paid for by the board of education.

Five par

ents indicated a desire to have the school develop a textbook rental sys
tem for the elementary grades to replace the current purchase system.
Four parents with high-school age sons participating in sports activities
recommended an evaluation of the athletic insurance program.

Other par

ents, although not indicating dissatisfaction, suggested a cost analysis
of field trip fees, graduation expenses, and supplies and materials for
homemaking and industrial arts projects.

It would appear that parents

realize that someone must pay the bills; however, they also believe that
school officials should evaluate all current budget expenditures before
adopting new programs that may require supplemental funds from pupils.
Equipment and Instructional Materials. School patrons generally
think that their school taxes should produce a well-equipped and well-sup
plied educational system.
asked:

In order to test this assumption, parents were

"Does your child's school have as much equipment and instructional

materials as it needs?"

Non-parents were asked the matched question:

"Do

local schools have as much equipment and instructional materials as they
need?"

The responses to these questions are illustrated in Figure 9.
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As may be seen in Figure 9, 79 percent of the responses of the
rural parent group, 76 percent of the responses of the city parent group,
54 percent of the responses of the city non-parent group, and 36 percent of
the responses of the rural non-parent group indicated that they believed
that the schools have everything in the way of equipment and materials
necessary for the operation of an educational program.

On the other hand,

27 percent of the replies of the rural non-parents indicated that schools
were not adequately equipped or sufficiently supplied with instructional
materials.
opinion.

Forty-four of the total 206 respondents, or 21 percent, had no
It is also revealing to note that twenty of the fifty non-parent

respondents, or 40 percent, had no opinion concerning the equipment and
instructional materials' status of the schools.

Repeatedly, this survey

revealed that school officials have failed to maintain meaningful communi
cations, at least regarding those educational activities about which ques
tions were asked, with the non-parent segment of the community.
A comparison of the opinions of the "thumbs-up" group with those
of the "thumbs-down" group is detailed in Figure 10.

A majority or near

majority of replies of respondents in the city "thumbs-up" group, rural
"thumbs-up" group, and rural "thumbs-down" group, represented by 85 percent,
81 percent, and 50 percent respectively, indicated that they think schools
are well equipped and adequately supplied with instructional materials.
The city "thumbs-down" group expressed a 24 percent "no opinion" response to
this question.

It is very apparent at this point, as responses to other

inventory questions have revealed, that many respondents who lack direct
involvement with the schools have few or no opinions about the schools.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.

99

City

Rural

City
Rural
Thumb s-Down

Thumb s-Up
Respondents
Figure 10.

Satisfaction or Dissatisfaction with Equipment and Instruc
tional Materials as Expressed by Interviewees. (From Table XVI,
Appendix E)

Satisfied

Dissatisfied

Don't Know

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

51
A review of the suggestions offered regarding equipping and fur
nishing the schools revealed that six parents recommended more science
equipment for the elementary schools.

Four parents thought that more

playground equipment should be replaced or reconditioned, and another
four parents proposed more library books and indoor physical education
equipment.

In all of these cases, the parents were satisfied with the

schools and indicated that they believed the schools were adequately
supplied.

The suggestions were meant to be constructive recommendations.

Pupil Opinions Toward Schools

To investigate further the opinions that school patrons have
toward their school system, each sixth and seventh grade pupil was
requested to complete the inventory, modified for pupil use, a copy of
which is included in Appendix C.

Table III indicates the number of

pupils responding from each attendance center included in the study.
The 484 pupils interviewed were divided evenly between boys and girls
and included 238 sixth grade pupils and 246 seventh grade pupils.
Twenty-two sixth and fourteen seventh grade pupils, composing the
entire enrollment for those grades, of Three Rivers Immaculate Conception
Catholic School were included in the study.

Authorized local, state and

federal funded auxiliary services such as pupil transportation, speech
therapy, remedial reading, attendance officer, crossing guard, elementary
sports programs, and summer school programs are made available by Three
Rivers Public Schools to pupils of Immaculate Conception School.

The

school tax electors approval of operational funds for Three Rivers Public
Schools allows the continuation of auxiliary services to Immaculate
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42.9
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52.9
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Conception School and has developed a spirit of cooperation between the
school systems.

For example, the Immaculate Conception Church dispensed

bulletins prior to the June 10, 1968, Three Rivers High School bond elec
tion, urging parishoners to support the building proposal.

The Immacu

late Conception School Board of Education approved the Three Rivers Board
of Education plan for a middle school containing grades six, seven, and
eight, and that board instigated a three year plan whereby the Immaculate
Conception School will phase out their sixth, seventh and eighth grades
by September 1971.

The officials of Three Rivers Public Schools make

counseling services, special safety and health programs, and curriculum
consultant services available to Immaculate Conception School on request.
All children of the Immaculate Conception School's sixth and
seventh grades, thirty-six pupils, reside within the boundaries esta
blished for the city elementary attendance centers.

Parents and non

parents who live within city elementary attendance center boundaries
vote in Precinct One, which contains the city of Three Rivers.

The

answers supplied by the Immaculate Conception pupils to the inventory
questions are included in the city portion of the pupil data.
Satisfaction Toward the Schools. To determine the pupils' satis
faction toward their schools, 484 pupil interviewees were asked the
question:

"In general, how well do you like your school?"

The respon

ses are illustrated in Figure 11.
Figure 11 reveals that 10 percent of the replies of the seventh
grade pupils and 17 percent of the replies of the sixth grade pupils indi
cated a dislike toward school.

Twenty-seven percent of the responses of
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sixth grade pupils and 29 percent of the responses of seventh grade pupils
indicated that the respondents did not have opinions concerning satisfac
tion with school.

Further examination of Figure 11 reveals that 61 percent

of the replies of seventh grade pupils and 56 percent of the replies of
sixth grade pupils interviewed indicated satisfaction with school.

The

expressed dissatisfaction of school ranged from 9 percent of the responses
of city seventh grade pupils to 17 percent of the responses of rural sixth
grade pupils.

It was unexpected to note that 27 percent to 35 percent of

the replies of sixth and seventh grade pupils surveyed indicated respon
dents had no opinion of the schools.

The large percentage of pupils in

the uncommitted category appears to suggest a need to challenge pupils
with stimulating school instructional programs.
The responses to the remaining four questions in the pupil inven
tory were analyzed to determine the range of opinion as indicated by the
replies of all pupils.

A separate analysis was done of those replies

from pupils expressing satisfaction toward the schools, designated as the
"thumbs-up" group and those expressing dissatisfaction toward the schools,
designated as the "thumbs-down" group.

The replies of the "don't know"

group were not considered in the "thumbs-up" and "thumbs-down" analyses.
Pupil Treatment.

To motivate reactions from pupils toward their

schools, the interviewer followed the first general question with this
specific question:

"Does the teacher in your room treat the pupils fairly
7

and kindly?"

Hand

indicates that few things are more injurious to good

^Hand, oj>. cit., pp. 48-51.
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pupil-teacher relationships than unfair or unkind treatment of pupils by
the teacher.

The responses to the pupil treatment question are illustra

ted in Figure 12.
Figure 12 reveals that 72 percent of the replies of seventh grade
city pupils, and 89 percent of the replies of sixth grade rural pupils
indicated that teachers treat pupils fairly and kindly.

Responses indi

cating unfair treatment came from 20 percent and 8 percent, respectively,
of the city sixth and seventh grade pupils.

Twenty of the rural sixth

grade pupils, or 12 percent, and twenty-one of the rural seventh grade
pupils, or 28 percent, indicated that treatment of pupils was unfair.
Figure 13 represents an analysis of responses regarding pupil
treatment of those pupils who had given a "thumbs-up" or "thumbs-down"
reply to the question:

"In general, how well do you like your school?"

Eighty-eight percent of the replies of "thumbs-up" city school pupils
indicated that teachers treated pupils fairly.

In "thumbs-down" cate

gories, 52 percent of the replies of rural school pupils and 30 percent
of the replies of city school pupils indicated that teachers do not
treat pupils fairly.

Approximately three out of eight pupils who are

dissatisfied with school believe that teachers do not treat pupils
fairly.

Of the 348 total of "thumbs-up" and "thumbs-down" responses,

only four pupils had no opinion concerning how their teachers treated
pupils.

Many pupils who say that they dislike school also say that their

teachers do not treat children kindly.
What Pupils Study. A second specific question was presented to
pupils which concerned the value of what is being studied in school.

The

pupil is not likely to be an enthusiastic supporter of the school if he
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believes that he is gaining very little of value from his schoolwork.
According to Hand,8 pupils are happier when they work and achieve in school
rather than when they accomplish little.

In order to gain information con

cerning the perceived value of what pupils study, pupils were asked:

"How

much of what you are studying in school do you think will be valuable to
you in everyday living?"

The responses to this question are illustrated

in Figure 14.
An evaluation of the replies, illustrated in Figure 14, indicates
that of the 484 pupils responding, only two sixth grade pupils did not know
if what they studied in school would or would not be of value in everyday
living.

A total of 447, or 92 percent, of all pupils replying indicated

that studies were of value.

Of the total 149 rural pupils, five sixth

grade pupils, or 7 percent, and seven seventh grade pupils, or 10 percent,
indicated

that their studies were of no value.

This compares to the eight

een sixth grade city pupils, 11 percent, and five seventh grade city pupils,
3 percent, who Indicated that their studies were of little value.

It is

noteworthy that more seventh grade pupils, 95 percent, replied that studies
were valuable as compared to the 90 percent of sixth grade pupils who ex
pressed this opinion.

A number of the seventh grade teachers in Three Rivers

Public Schools are men who have taught at the secondary level.

It may be

that their attitude of "getting pupils ready for high school" becomes a
factor in

convincing seventh grade pupils that studies are of value.

Figure

15 represents an analysis of responses regarding value of studies of those
pupils who had expressed satisfaction or dissatisfaction toward the schools.

8Ibid.,

p p

. 51-3.
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Of the 347 pupils in the "thumbs-up" and "thumbs-down" categories,
twenty, or 6 percent, indicated that what they were learning in school was
not of value.

Both city and rural "thumbs-up" groups, by percentages of 97

and 99 respectively, signified that what they were learning was of value.
Those pupils who were not satisfied with school, both the city and rural
"thumbs-down" groups, indicated by 84 and 71 percent that what was being
learned was of value.

Only one pupil of the entire respondent group indi

cated that he did not know if what was being learned was of value.
Pupils were asked to mention those things that they were studying
which they felt would not be of value in everyday living.

Fifty-seven

pupils indicated that geography and history were not important.

Forty-

five pupils stated that they disliked science instruction and felt it was
of little value.

The dislike for elementary science may be tied to the fact

that few elementary teachers are trained in science education, and as a
result, science becomes another textbook dominated program.

Thirty-seven

pupils doubted that vocal music was of value, while thirty-one indicated
that art was of little everyday value.
ern mathematics was not of value.

Thirty-seven pupils felt that mod

In many of the suggestions offered a

pupil would refer to the value of a specific idea, such as learning about
prisms in modern mathematics.
Amount of Money Needed for School Activities. Hand^ found that if
pupils find it difficult to secure the necessary money for school activities
and feel left out because they do not have the required funds, they are apt
to be distressed by this aspect of their school experience.

Other pupils

9Ibid.. pp. 49-50.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

63
may be distressed if they feel that their fellow pupils are being excluded
from activities because of money requirements.

In order to investigate

these feelings, pupils were asked this question:

"Is it hard for you to

get the money that you need to bring to school?"

The replies to this

question are illustrated in Figure 16.
Figure 16 reveals that, of the replies of city seventh grade pupils,
3 percent; of the replies of city sixth grade pupils, 25 percent; of the
replies of rural sixth grade pupils, 19 percent; and of the replies of
seventh grade rural pupils, 31 percent; indicated that they needed too
much money for school.

Of the replies of the city school sixth grade

pupils, 7 percent; and of the replies of the rural sixth grade pupils, 8
percent; indicated no opinion as to whether too much or too little money
was expected by the schools.

All seventh grade pupils were able to make

positive or negative statements concerning money demands.

Of the replies

of sixth grade pupils, 70 percent, and seventh grade pupils, 88 percent,
indicated that the money demanded by the schools was reasonable.
A further analysis of the money demand question using the "thumbsup" and "thumbs-down" categories of pupils is illustrated in Figure 17.
One of five pupils in both the "thumbs-up" and "thumbs-down" groups
stated that school required too much money.

One of three, or 33 percent,

of the pupils who disliked school indicated that they did not have neces
sary funds for school.

Of 283 pupils who were satisfied with school, 17

percent indicated that they did not have enough money for school.

Twice

as many of the pupils dissatisfied with school found it difficult to find
money for school as did pupils who said that they were satisfied with
school.

All pupils in the "thumbs-up" and "thumbs-down" categories gave
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"yes" or "no" opinions about the amount of money required for school.
School Facilities. Again according to Hand,'*'® pupils cannot be
expected to be entirely satisfied with their school if the school facili
ties are seriously overcrowded or if the classrooms, entryways, halls,
restrooms, storage closets and playgrounds create situations in which
pupils are in conflict with other pupils or adults for the use of equip
ment and facilities.

Building maintenance rarely catches up with wear

and tear when facilities are being used beyond designated capacity.
Relative to these statements, the question:

"Do you think your school

is overcrowded?" was asked of all sixth and seventh grade pupils inter
viewed.

The replies to this question are illustrated in Figure 18.
The question concerning overcrowded school facilities resulted in

an almost half and half opinion.

Forty-five percent of the replies of the

sixth grade pupils and 47 percent of the replies of the seventh grade
pupils indicated that their schools were not overcrowded.

Ten pupils of

the entire respondent group of 484, or 2 percent, had no opinion.

The

rural seventh grade pupils indicated in 30 percent of their replies
dissatisfaction with their school facilities; the sixth grade rural
pupils stated in 56 percent of their replies dissatisfaction with school
facilities; the city seventh grade pupils revealed in 58 percent of their
replies dissatisfaction with school facilities; and the city sixth grade
pupils indicated in 54 percent of their replies dissatisfaction with
their school facilities.
A further evaluation of the school facility question using the

l®Ibid., pp. 55-6.
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"thumbs-up" and "thumbs-down" categorization of pupils is illustrated in
Figure 19.

Both city and rural groups of dissatisfied pupils indicated

that they felt the schools were overcrowded.

The replies of 56 percent

of the "thumbs-down" city school pupils indicated that schools were too
crowded, and 67 percent of the replies of the "thumbs-down" rural school
pupils indicated that their schools were overcrowded.

The satisfied

pupils divided rather evenly on this question, i.e., 53 percent of the
city pupils replied that the schools were not crowded, while 49 percent
of the rural pupils said that schools were not crowded.

Analyzing the

responses of all satisfied and dissatisfied pupils reveals a close divi
sion; 171, or 49 percent, indicated that schools were not overcrowded, as
against 174, or 50 percent, who indicated that schools were overcrowded.

Teacher Opinions Toward Schools

All elementary teachers of Three Rivers Public Schools and Immacu
late Conception Parochial School were requested by the president of the
Three Rivers Education Association to complete a modified teacher inven
tory, a copy of which may be found in Appendix D.

Data concerning

teacher sex and age are summarized in Table IV.
Of the seventy-two elementary teachers on the faculty of Three
Rivers Public Schools, sixty-nine returned completed inventories to the
leader of their association.

Three of the four instructors of the

Immaculate Conception School faculty completed the inventory.

The

seventy-two respondents were comprised of thirteen men and fifty-nine
women, of whom 42 percent were over forty-nine years of age.
Satisfaction Toward Schools. In order to determine teacher satis
faction toward schools, the question:

"In general, are you satisfied or
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dissatisfied with the school In which you teach?" was asked of both city
and rural school teachers.

The responses to the question are illustrated

in Figure 20.
Figure 20 reveals that a startling 18 percent of the replies of
all teachers indicated that they did not know how they felt about their
schools.

Nineteen percent of the replies of the city school faculty and

16 percent of the replies of the rural teachers indicated that they were
in the "don't know" category.

Eighty percent of the responding teachers

were satisfied with their schools.

Of the total teacher respondent

group of seventy-two, only one teacher replied that he was dissatisfied
with the school in which he was teaching.
The responses to the four remaining questions in the teacher inven
tory were analyzed to learn the opinions of all teachers concerning the
way pupils are treated, the value of school subjects being taught, the
amount of money required of pupils, and the adequacy of school facili
ties.

A separate analysis was done of those responses from teachers

expressing satisfaction toward the schools, designated as the "thumbs-up"
group, and those expressing dissatisfaction toward the schools, desig
nated as the "thumbs-down" group.

The responses of the "don't know"

group were not considered in the "thumbs-up" and "thumbs-down" analysis.
Pupil Treatment.

Hand^ found that teachers are concerned about

the way pupils are treated by school officials and by other teachers.
Teachers want all pupils to be treated fairly by school personnel.
tive to these statements, teachers were requested to express their

^Ibid., pp. 66-7.
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opinions to the question:

"In general, are you satisfied or dissatis

fied with the way pupils are treated by the teachers and other officials
of your school?"

Responses to this question are illustrated in Figure 21.

Figure 21 reveals that 83 percent of the responses of city elemen
tary teachers and 84 percent of the responses of rural elementary
teachers indicated satisfaction with the way pupils are treated by
teachers and school officials.

Fifteen percent of the replies of city

teachers and 16 percent of the replies of rural teachers indicated that
they did not have an opinion concerning the way pupils are treated by
school officials.

Only one city teacher, representing 1 percent of the

seventy-two elementary teachers, felt that pupils were not treated
properly by teachers and school officials.
A further analysis of this question using the "thumbs-up" and
"thumbs-down" groups is illustrated in Figure 22.

Figure 22, which is

distorted by the low number of respondents, reveals that 90 percent of
the responding satisfied elementary teachers indicated that pupils were
treated satisfactorily by teachers and school officials.

Ten percent of

the replies of "thumbs-up" teachers indicated that they did not know if
pupils were treated satisfactorily or unsatisfactorily.

The one dissatis

fied elementary teacher felt that pupils were treated unsatisfactorily.
What Children Study. Hand^ concluded that teachers who believe
that the school's program is not worthwhile for the pupils under their
direction will be dissatisfied with the school system.

No teacher wants

to be a part of an educational program which does not meet the educational

^Ibid., pp. 65-6.
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needs of the pupils being served.

In order to discover the opinions of

teachers concerning the value of what children study, teachers were
asked this question:

"How much of what the pupils in your school are

studying do you think will be useful to them in everyday living?"

The

answers to this question are illustrated in Figure 23.
Of the seventy-two teachers, three, or 4 percent, indicated that
what pupils studied would not be of value to them in everyday life.

A

further evaluation revealed that three city elementary teachers as against
no rural teachers indicated that studies were of no value.

Six teachers,

four city teachers, or 8 percent, qnd two rural teachers, or 10 percent,
indicated that they did not know if studies would be of value to pupils
in their everyday living.
A summary of the replies to the question relating to the value of
what pupils are learning is illustrated in Figure 24, which is distorted
by the low number of respondents.

The one dissatisfied teacher indicated

that what pupils were studying was of everyday value.

One "thumbs-up"

city teacher and two "thumbs-up" rural teachers indicated that what
pupils were studying was of little value.

Only two teachers, 3 percent,

indicated that they did not know if subjects were of value.

The replies

of the "thumbs-up" rural teachers indicated by 81 percent that what child
ren studied in school was of value for everyday living.

This analysis

reveals that satisfied teachers have generally positive attitudes toward
the importance of school studies and the treatment of pupils by teachers.
Teachers were asked to list those things the pupils are studying
that will not be useful in everyday living.

Two teachers stated that too
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many elementary workbooks tended to place an undue emphasis on drill and
memorizing.
Money Needed for School.

In Hand's opinion^ the considerate teacher

will be dissatisfied with any denial of educational opportunity to any pupil
because that child lacks the necessary money from home in order to partici
pate fully in school activities.
all children of the community.

The school system must be attractive to
Many of the exciting events and activities

of the school require a fee or admission ticket.

If large numbers of pupils

are excluded from these and other programs, school becomes less attractive
for pupils with limited financial resources.
teachers were asked this question:

In order to gain information,

"Does the amount of money required to

take part in the school's program and activities make it too difficult for
pupils who do not have much money to spend to take part as much as they
should in what goes on at school?"

The responses to this question are ill

ustrated in Figure 25.
Thirty-one percent of teachers indicated that some pupils did not
have money for school activities.

More replies from city elementary teach

ers, 38 percent, indicated that money was a problem to some pupils as com
pared to 11 percent of the replies of rural elementary teachers.

Less than

half of the responses of the teachers, 44 percent, indicated that teachers
did not know if money was a problem for pupils.

Twenty-five percent of the

replies of elementary teachers indicated that pupils were able to secure
enough money to participate in school activities.

Even though elementary

13ibid., pp. 66-7.
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teachers have assigned classrooms containing from twenty-five to thirtyfive pupils and may know individual pupils intimately, it is interesting
to note that 36 percent of the replies of city elementary teachers indi
cated that they did not know if pupils had enough money, and a shocking
68 percent of the replies of rural elementary teachers indicated that they
did not know if pupils had enough money to participate in school activi
ties.

This point is of further interest when one realizes that all elemen

tary teachers are involved in collecting money for such things as milk,
pictures, contributions, trips and special programs.
A further analysis of the money demand question using the "thumbsup" and "thumbs-down" categorization of teachers is illustrated in Figure
26, which is distorted by the low number of respondents.

Twenty-six per

cent of the replies of the "thumbs-up" city elementary teachers and 25
percent of the replies of the "thumbs-up" rural elementary teachers indi
cated that the amount of money demanded from pupils was not a problem.
Thirty-eight percent of the replies of satisfied city teachers indicated
that too much money was demanded as compared to 13 percent of the replies
of satisfied rural teachers.

A large majority, 63 percent, of the respon

ses of rural "thumbs-up" teachers

as compared to 36 percent of the respon

ses of "thumbs-up" city teachers indicated that they had no opinions con
cerning the money demanded of pupils.

The single dissatisfied city elemen

tary teacher indicated that he did not know if money requirements kept
some pupils from participating in school activities.
Part B of the money demand

question invited teachers tolist the

school's programs which required money in quantities that might handicap
some pupils.

Twenty-five teachers suggested that some pupils needed
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medical assistance for dental, sight, hearing or skin problems which
families were not correcting.

Teachers concerned with this issue felt

that it was a community problem which affected pupils in their association
with their peer groups.

This concern was found among city and rural

elementary school teachers.
School Facilities. Hand*^ indicated that teachers will not be
satisfied with the schools if they feel that school facilities are over
crowded and pupils cannot be served adequately.

The instructional pro

gram needs facilities for pupils to work in large and small groups.
Storage areas will only handle a certain number of projects and supple
mental supplies.

An overcrowded school means that a teacher will have

less time for each pupil and not be in a position to develop as many
projects as he might desire.

Other frustrations such as competition for

all purpose rooms and audio-visual facilities create program complications
which result in teachers being unable to implement their instructional
programs as they might desire.

Teacher reaction to the facility question

was surveyed by asking teachers the question:
school in which you teach is overcrowded?"

"Do you think that the

The analysis of responses to

this question is illustrated in Figure 27.
Eighty-three percent of the replies of city elementary teachers
and 84 percent of the replies of rural elementary teachers indicated that
the schools in which they teach are overcrowded.

Three city teachers of

the entire group of seventy-two teachers indicated that they had no opin
ion.

Six city teachers and three rural instructors, or 13 percent of the

14Ibid., pp. 59-63.
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entire faculty, felt that their schools were not overcrowded.
A further analysis of the school facility question using the "thumbsup" and "thumbs-down" classification of teachers is illustrated in Figure
28, which is distorted by the low number of respondents.

Eighty-five

percent of the replies of the satisfied city teachers and 81 percent of
the replies of the satisfied rural teachers indicated that their school
facilities were overcrowded.

Twelve percent of the responses of the

rural teachers indicated that schools were not crowded.

Voter Opinions Toward Schools

Interviewing of parents and non-parents was accomplished during
the fifteen day period following the June 10, 1968, high school bond
election.

The concentration of publicity on the school facility require

ments of the school system may have influenced people in forming their
opinions toward the schools.
To determine how many of the parent/non-parent group had voted,
the question, "Did you vote on June 10?" was asked.

Responses to this

question are summarized in Table V.
As revealed in Table V, 38.5 percent of the registered electors
in the school district actually voted on the high school bond proposal.
This compares to 40.8 percent of the study sample respondents who indi
cated that they had voted on the bonding question.

Of the registered elec

tors who voted, 46.5 percent voted "yes" on the bond issue, compared to
53.5 percent who cast negative votes.
Of the study sample group only seventy interviewees, 33.5 percent,
were willing to answer the question, "If you voted, how did you vote?"
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TABLE V

COMPARISON OF ELECTION RESULTS
WITH STUDY GROUP SAMPLE

Voted Yes

Voters on Issue

Elector
Group

T. R.
School
District
Study
Sample

Number
of
Electors

Number
of
Voters

Percent
of
Electors
Voting

5874a

2364

206

84b

Voted No

Number

Percent
of
Voters

Number

Percent
of
Voters

38.5

1099

46.5

1265

53.5

40.8

43

51.2

41

48.8

aRegistered as of June 1, 1968
^Fourteen respondents refused to say how they had voted and were considered
as persons who would have voted "no" in the opinion of the enumerators.
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An additional fourteen respondents indicated that this question was an
invasion of privacy and refused to answer the question.

Interviewers

repeatedly assured members of the parent/non-parent group that answers to
the "How did you vote?" question would be kept in strictest confidence.
However, these reassurances did not appear to encourage more respondents
to reply to the question.

Census takers who had conducted the interviews

indicated that the fourteen respondents who refused to answer the voting
question probably had voted "no."

Therefore, these fourteen reluctant

respondents were classified as persons who Indicated that they had voted
"no."

As revealed in Table V, of the eighty-four respondents who said

they had voted, 51.2 percent indicated that they had cast "yes" votes
and 48.8 percent revealed that they had voted against the high school
bond proposal.
Table VI indicates the satisfaction toward the schools revealed by
the parents and non-parents who stated how they had voted on the high
school bond proposal.

Relative to satisfaction toward the schools, 79

percent of the parent/non-parent group who indicated that they had voted
"yes" said that they were satisfied with the schools.

However, it is

important to note that 85.3 percent of the parent/non-parent group who
revealed that they had voted "no” indicated also that they were satisfied
with the schools.

Relative to dissatisfaction toward the schools, 14.1

percent of the parent/non-parent group who indicated that they had voted
"yes" said they were dissatisfied with the schools.

However, 9.8 percent

of the parent/non-parent group who revealed that they had voted "no"
indicated that they were also dissatisfied with the schools.

Relative

to "don't know" opinion toward the schools, 6.9 percent of the parent and
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SATISFACTION OR DISSATISFACTION
WITH SCHOOLS AS EXPRESSED BY
INTERTIEWEES WHO INDICATED HOW
THEY VOTED ON THE BOND ISSUE

Respondent
and
Response

Voted Yes
_______________

Voted No
______________

Total Voted
_______________

Number

Percent

Number

Percent

Number

Percent

18

41.8

23

56.1

41

48.8

4

9.3

3

7.3

7

8.3

12

27.9

7

17.0

19

22.6

0

0

2

4.9

2

2.4

Satisfied
City Parents
City Non-Parents
Rural Parents
Rural Non-Parents

34

79.0

35

85.3

69

82.1

City Parents

2

4.7

2

4.9

4

4.7

City Non-Parents

2

4.7

0

0

2

2.4

Rural Parents

2

4.7

0

0

2

2.4

Rural Non-Parents

0

0

2

4.9

2

2.4

6

14.1

4

9.8

10

11.9

City Parents

1

2.3

2

4.9

3

3.6

City Non-Parents

1

2.3

0

0

1

1.2

Rural Parents

0

0

0

0

0

0

Rural Non-Parents

1

2.3

0

0

1

1.2

3

6.9

2

4.9

5

6.0

43

100.0

41

100.0

84

100.0

Total Satisfied

Dissatisfied

Total Dissatisfied

Don't Know

Total Don't Know
Total
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non-parent group who indicated that they had voted "yes" said that they
had no opinions toward the schools.

It should be noted that 4.9 percent

of the parent/non-parent group who said that they had voted "no" revealed
that they had no opinions toward the schools.
As may be noted in Table VI, of the eighty-four respondents who
revealed how they had voted on the high school bond proposal, 82.1
percent indicated that they were satisfied with the schools, while 11.9
percent were dissatisfied and 6 percent did not have opinions about the
schools.
The writer noted with special concern that 85.3 percent of the
parent/non-parent group who revealed that they had voted "no" indicated
that they were satisfied with the schools.

It might be assumed that the

respondents who gave replies which indicated satisfaction toward the
schools were prone to reply to the "How did you vote?" question.

These

same respondents often qualified their opinions of satisfaction toward
the schools with remarks which indicated that specific areas of the school
did need improvement or adjustment.

The rapport which may have developed

between the respondents and interviewers during the course of completing
the inventory questions may have encouraged more parents and non-parents
who had indicated satisfaction toward the schools to answer the voting
question.

Communications Provisions

Because of a conviction that financial support of Three Rivers
Public Schools depends to a large extent upon communication with the
people of Three Rivers, each building principal scrutinized the various
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methods used by his office and staff In establishing communications with
pupils, parents, teachers, and neighborhood residents.

The survey dis

closed that all schools in this district have developed a variety of
programs and projects which invite the active participation of parents
and interested citizens.

All principals make available bulletins of

information concerning various school activities at the beginning of
each school year for their faculties.

Each of the eight elementary

attendance centers has a parent-teacher organization such as Parent
Teachers Association or Parent Teachers Club which meets once a month,
September through May.
The high school publishes a school newspaper which is issued twice
each month, and a once-a-week page, called the "Wildcat Weekly," is
printed in the Three Rivers Commercial. Home visitations are made by
teachers, principals, guidance counselors, school nurse, youth officer,
speech therapist, and school psychologist.

At the elementary schools

homeroom mothers, two per grade, are used to accompany the pupils on
field trips and assist in special activities such as parties or programs.
All administrative officials of the schools write personal letters to
parents and pupils in recognition of special awards.

Various faculty

members and pupils appear as special guests on the two radio programs
conducted by the superintendent's office.

The telephone is used exten

sively by all school personnel to contact pupils, parents, newspaper and
radio.
The above summary seems to indicate an extensive and varied use
of communication media by the schools.

The total efforts, however, seem

not to be very effective in reaching parents adequately, as evidenced by

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

92

the results of the vote on the bonding proposal presented to the voters of
Three Rivers on June 10, 1968.

Data regarding that vote are summarized

In Table VII.
Despite the vast amount of information made available to the
patrons of Three Rivers Public Schools concerning the need for additional
school facilities, notwithstanding the apparent satisfaction with Three
Rivers Public Schools as expressed in the opinion inventories completed
by parents, non-parents, pupils and teachers, the electors of the school
district failed for a second time to provide majority support of the
Board of Education's recommendation for a new high school to serve the
pupils of the school system.

Is it possible that satisfied parents and

non-parents feel that the schools presently offer such a complete educa
tional program to the community that additional expenditures are unneces
sary?

Or perhaps parents and non-parents do not listen to or read infor

mation relating to the pending dangers of overcrowded classrooms because
they either currently know or have known pupils from the Three Rivers
Schools who are successful in elementary school, high school or college.
One might speculate that an electorate, the majority of which is satis
fied with the schools, is not interested in paying increased taxes for
school support.

The voters may feel that their schools are currently

making a satisfactory educational contribution to the community.
The inventory questionnaire may be an important tool for school
administrators and boards of education who must make decisions concern
ing policies which will have public impact.

Public opinion may not

favor a specific proposed policy such as the building of a new high
school, but it may be that such disfavor is not a direct community
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TABLE VII

HIGH SCHOOL BOND
ELECTION RESULTS

Voter Response
Respondent
and
Response

Yes

Number

No

Percent

Number

Percent

City

816

50.7

792

49.3

Rural

283

37.4

473

62.6

Total

1099

46.5

1265

53.5
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indictment against the total general operation of the schools.

The data

summarized in this investigation reveal that, in general, programs of
communication being conducted by school personnel either are not reaching
or are not having the desired effect on large numbers of school patrons
who indicate that they have no opinions concerning many important aspects
of the schools' programs.
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CHAPTER I V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to investigate the expressions of
school patrons' opinions toward Three Rivers Public Schools through the
use of appropriately-adapted opinion inventories and the employment of
the survey method of research.

Specifically, the investigator attempted

to analyze school patron satisfaction or dissatisfaction toward the
schools by going directly to the people and evaluating their feelings
concerning four basic issues:

(1) treatment of pupils by teachers;

(2) value of schoolwork; (3) pupil financial requirements to participate
in school activities; and (4) adequacy of school facilities and equipment.
Information and data relevant to the four basic issues concerning
school patron satisfaction toward schools were used to examine the opin
ions of residents of a public school system following the defeat of a
four million dollar high school bond proposal presented to the school
electorate by the Three Rivers Board of Education on June 10, 1968.

Did

the lack of support of the board of education's recommendation for addi
tional facilities suggest that parents and non-parents were dissatisfied
with the school system?

Did the lack of support of the board's recommen

dation hint that pupils in overcrowded classrooms were satisfied with
school facilities?

Was the overwhelming dissatisfaction of teachers with

school facilities sufficiently communicated to school patrons so as to
make parents dissatisfied with school facilities?
The survey of communications provisions completed by each building
principal indicated that pupils, parents, and teachers received information
95
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about school facility requirements and recommendations.

Information in

the form of newsletters, bulletins, and radio programs were made avail
able to school patrons, yet satisfied school electors did not accept the
board of education's recommendations concerning the need to improve school
facilities.

Summary of Procedures

Four inventory questionnaires were used to survey community opin
ion toward the schools.
groups, namely:

School patrons were divided into four specific

parent, non-parent, pupil, and teacher.

A 10 percent

random sample of parents and non-parents from each of the ten census
tracts comprising the Three Rivers Public School District was interviewed
by official school census enumerators.

A training session for the inter

viewers permitted a review of the inventory questions, the procedure for
contacting families, and the system for recording answers given by respon
dents to the questions.

All pupils of grades six and seven of Three

Rivers Public Schools and of the Immaculate Conception School of Three
Rivers completed copies of a pupil Inventory.

Each teacher of elemen

tary grades in the Three Rivers and Immaculate Conception schools was
requested to complete a copy of the teacher inventory.
The study was conducted under three major headings, namely:

(1)

Parent and Non-Parent Opinions Toward Schools, (2) Pupil Opinions Toward
Schools, and (3) Teacher Opinions Toward Schools.

The results of this

study have revealed the voiced opinions of school patrons toward the
schools following the rejection by school electors of a multi-million
dollar high school bond proposal recommended by the Three Rivers Board
of Education.
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Findings

Data assembled from the opinion inventory surveys were presented
in table and graphic form for each of the major groups interviewed, parents/non-parents, pupils and teachers, as the results related to the four
basic issues, namely:

(1) treatment of pupils by teachers; (2) value of

schoolwork; (3) pupil financial requirements to participate in school
activities; and (4) adequacy of school facilities and equipment.

The

following findings are based on the investigator's interpretations of
data gathered in this study.
1.

A "satisfaction profile," illustrated in Figure 29, was derived

from the responses of all school patrons to the four basic inventory
questions.

From consideration of Figure 29, the following facts may be

perceived:
a) Relative to treatment of pupils, 76 percent of the
parent/non-parent group registered "satisfied"
responses, as compared to 82 percent for pupils and
83 percent for teachers.
b) Relative to the value of schoolwork, the replies
of the pupils indicated that 92 percent were satis
fied as compared to 88 percent of the teachers and
72 percent of the parent/non-parent group.
c) Relative to financial requirements for pupils to
participate fully in school activities, the replies
of the pupil group indicated that 79 percent were
satisfied as compared to 54 percent of the parent/
non-parent group and 25 percent of the teachers.
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d) Relative to adequacy of school facilities and
equipment, the replies of the parent/non-parent
group indicated that 70 percent were satisfied
as compared to 46 percent of the pupils and 13
percent of the teachers.
2.

A second "satisfaction profile," illustrated in Figure 30,

was derived from the responses of the "thumbs-up" school patrons to the
inventory questions concerning the way pupils are treated in school by
teachers; the value of schoolwork; the financial requirements for pupils
to participate fully in school activities; and the adequacy of school
facilities and equipment.

It should be remembered that "thumbs-up"

respondents were those persons expressing satisfaction toward the schools
when they replied to the initial question:
or dissatisfied with the schools?"

"In general, are you satisfied

From consideration of Figure 30, the

following facts may be perceived:
a) Relative to treatment of pupils, 94 percent of
the parent/non-parent group registered satisfied
responses, as compared to 87 percent for pupils
and 90 percent for teachers.
b) Relative to the value of schoolwork, the replies
of the pupils indicated that 97 percent were
satisfied as compared to 92 percent of the teachers
and 85 percent of the parent/non-parent group.
c) Relative to financial requirements for pupils to
participate fully in school activities, the replies
of the pupil group indicated that 83 percent were
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satisfied as compared to 63 percent of the parent/
non-parent group and 26 percent of the teachers.
d) Relative to adequacy of school facilities and
equipment, the replies of the parent/non-parent
group indicated that 84 percent were satisfied
as compared to 52 percent of the pupils and 12
percent of the teachers.
3.

A third "satisfaction profile," illustrated in Figure 31, was

developed from the total responses of the "thumbs-down" school patrons
to the inventory questions concerning the way pupils are treated in
school by teachers; the value of schoolwork; the financial requirements
for pupils to participate fully in school activities; and the adequacy
of school facilities and equipment.

It may be recalled that the "thumbs-

down" respondents were those expressing dissatisfaction toward the schools
when they responded to the opening question:
fied or dissatisfied with the schools?"

"In general, are you satis

From the profile of dissatisfied

groups the following information may be deduced:
a) Relative to treatment of pupils, the replies of
the pupil group indicated that 61 percent were
satisfied as compared to 48 percent of the parent/
non-parent group and none of the teachers.
b) Relative to the value of schoolwork, the replies
of the teacher group indicated that 100 percent
were satisfied as compared to 80 percent of the
pupils and 48 percent of the parent/non-parent
group.
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c) Relative to money requirements for pupils to
participate fully in school activities, the
replies of the pupil group indicated that 67
percent were satisfied as compared to 48 per
cent of the parent/non-parent group and none
of the teachers.
d) Relative to adequacy of school facilities and
equipment, the replies of the teacher group
indicated that 100 percent were satisfied as
compared to 48 percent of the parent/non-par
ent group and 38 percent of the pupils.
4.

Replies to the question:

"In general, are you satisfied or

dissatisfied with the schools?" indicated that 31 percent of the parents
gave "don't know" responses, as compared to 52 percent of the non-parents
who gave similar responses.
E.

These data are shown in Table VIII, Appendix

A further analysis of "don't know" opinions of parent and non-parent

groups revealed the following:
a) Relative to treatment of pupils, the non-parent
group registered more "don't know" responses, 38
percent, as compared to 11 percent for the parent
group, as detailed in Table IX, Appendix E.
b) Relative to value of schoolwork, the replies of
the non-parent group indicated that 34 percent
did not have opinions as compared to 21 percent
of the parent group, as recorded in Table XI,
Appendix E.
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c) Relative to financial requirements for pupils to
participate fully in school activities, the non
parent group registered more "don't know" respon
ses, 30 percent, as compared to 16 percent for the
parent group, as shown in Table XIII, Appendix E.
d) Relative to adequacy of school facilities and
equipment, the non-parent group expressed more
"don't know" responses, 40 percent, as compared
to 15 percent for the parent group, as detailed
in Table XV, Appendix E.
5.

The opinions of parents/non-parents, pupils, and teachers

concerning pupil treatment by teachers, value of present schoolwork,
financial requirements for pupils to participate fully in school acti
vities, and adequacy of school facilities did not follow a predictable
pattern.

For example, the dissatisfaction with school facilities that

was evidenced by teachers was not shared by parents and non-parents, as
illustrated in Figure 29.
6.

Opinions of concerned school patrons can be surveyed through

the use of specially-adapted inventories, as demonstrated by this inves
tigation.

Table I indicated that of 219 families selected to be con

tacted, 206 inventory schedules were completed by parents and non-parents
interviewed.

Table III indicated that each of the 484 pupils in the

sixth and seventh grades of Three Rivers Public Schools and Immaculate
Conception School of Three Rivers completed a pupil inventory.

Table IV

indicated that of the seventy-six elementary teachers serving Three Rivers
Public Schools and the Immaculate Conception School of Three Rivers,
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seventy-two returned completed Inventories to the president of the Three
Rivers Education Association.

Incidental respondent remarks recorded

by the Interviewers Indicated that parents and non-parents being Inter
viewed considered it a privilege to be contacted concerning their feel
ings toward the schools.

The investigator discovered that school patrons

will give opinions about the school system when contacted by an author
ized person.
7.

The communications media utilized by each school attendance

center were surveyed by each building principal, and news releases,
teacher letters, pupil report cards, parent-teacher conferences, princi
pals' bulletins, and radio programs were found to have been available to
school patrons.
and teachers.

In many cases, use of the media involved parents, pupils,
From this study, it was found that pupils are an important

factor in establishing communications between school personnel and school
patrons in the community, as has long been suspected.
8.

Table VI and Table VIII indicated that of the parent/non-parent

group who said that they were satisfied with the schools, 63.9 percent
revealed how they voted on the high school bond proposal, as compared to
43.5 percent of the dissatisfied parent/non-parent group, and 6.7 percent
of the parent/non-parent group who had no opinions toward the schools.

Conclusions

The following conclusions are based on the investigator's inter
pretations of the data assembled in this study.
1.

The rejection of the Three Rivers High School bond proposal on

June 10, 1968, by a 53.5 percent "no" vote and a 46.5 percent "yes" vote
(see Table VII) is an indication of a lack of financial support for Three

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

106
Rivers Public Schools.

It does not follow, however, that the parents,

non-parents, pupils, and teachers necessarily have negative opinions
toward the school system.

As illustrated in Figure 29, fifty-two percent

of the replies of parents and non-parents indicated satisfaction toward
the schools, 58 percent of the replies of pupils revealed satisfaction
toward the schools, and 81 percent of the replies of teachers expressed
satisfaction toward the schools.
Satisfied school electors appeared to be saying that they appre
ciate the educational opportunities being provided by the school system
tq school patrons; just keep up the good work at no increase in price!
Financial non-support may be interpreted as a request from school electors
to school officials to maintain a "status quo" that electors consider
satisfactory.
2.

The employment of appropriately-adapted opinion inventories

and the employment of the survey method of research may be used to secure
information about the opinions of school patrons toward specific concerns
of the schools such as treatment of pupils, value of schoolwork, financial
requirements for pupils to participate fully in school activities, and
adequacy of school facilities.
3.

The dissatisfaction of most teachers concerning inadequate

facilities and the amounts of money demanded for pupils to participate
fully in school activities was not shared by most parents and non-parents.
The traditional methods of communicating information between school offi
cials or teachers and parents such as newsletters, bulletins, parentteacher conferences, science fairs, "Open House" activities, and pupil
report cards apparently keep parents informed of pending Parent Teacher
Association meetings, special milk money deadlines, school lunch menus,

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

107
and pupil progress.

However, the usual methods of communication appar

ently do not transmit the concern that teachers feel toward an Impending
school problem, such as Inadequate school facilities.
4.

The results of this study Indicate the necessity for continued

exploration of school patron opinions toward schools.

Needs of the school

system, such as inadequate school facilities, which a board of education
may feel should be major community concerns may not be seen as such by
school electors.

An informed board of education may need to develop com

munications procedures whereby school patrons become more aware of the
educational needs and goals of the school system.
5.

School patrons will reply to inventory questionnaires when con

tacted by trained interviewers or other respected individuals.

Two hundred

six from a total of 219 parents and non-parents responded to the inventory
questions presented by trained interviewers.

Each of the 484 sixth and

seventh grade pupils completed a pupil inventory, even though the pupils
did not need to identify themselves and could have refused to answer or
could have supplied irrelevant responses.

Seventy-two of the seventy-six

elementary teachers who were requested to complete teacher inventories did
so.
Remarks offered by the trained interviewers, the assistant superin
tendent's secretary, and the president of the Three Rivers Education Associ
ation repeatedly indicated that individuals who were requested to offer
their opinions concerning selected areas of the school's operation seemed
pleased to comply.

In fact, many parents and non-parents seemed flattered

that their opinions were desired by school officials.
6.

An opinion held by one group of school patrons does not
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automatically become shared or approved by other groups of school patrons.
For example, only 13 percent of the replies of teachers indicated that
facilities were adequate, as compared to 70 percent of the replies of the
parent/non-parent group.

A majority of the replies of the parent/non-par

ent group and pupil group indicated satisfaction with the pupil financial
requirements to participate fully in school activities, but only a minor
ity of teachers expressed such satisfaction.

However, the parents and

pupils who indicated that they were satisfied may have no difficulty in
sparing the funds for the school fees which are required for the extras
that make school more interesting and exciting.

Teachers may have indi

cated dissatisfaction with this aspect of the school operation because
of discovery that there are some pupils who are not able to participate
fully in school activities because they cannot afford the fees for parti
cipation.
7.

Those interviewees expressing satisfaction toward the schools

and designated as "thumbs-up" respondents were, in general, well satisfied
with the way pupils are treated in school by teachers; with the value of
schoolwork; with the financial requirements for pupils to participate fully
in school activities; and with the adequacy of school facilities and
equipment.

Teachers who expressed general satisfaction toward the schools

nevertheless did indicate considerable dissatisfaction both with the
amount of money demanded for pupils to participate fully in school acti
vities and with the adequacy of school facilities and equipment.
8.

Those interviewees expressing dissatisfaction toward the schools

and designated as "thumbs-down" respondents were, in general, dissatisfied
with specific operational areas of the school system investigated.
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than half of the dissatisfied parents and non-parents expressed positive
reactions toward the way pupils are treated by teachers, the value of
schoolwork, the money requirements for pupil activities, and the adequacy
of school facilities.

The replies of generally dissatisfied pupils, none

the less indicated positive reactions toward the treatment of pupils, value
of schoolwork, and money required from pupils.

This group, though, had

generally negative reactions toward the adequacy of school facilities.
Dissatisfied teachers indicated in their responses that pupils were
required to bring too much money to school for pupil activities and that
pupils were not treated properly by school officials or teachers.

How

ever, 100 percent of the replies of dissatisfied teachers indicated that
what pupils were studying was of value, perhaps indicating a vested-interest bias.
Approximately three out of four dissatisfied parents, non-parents,
teachers, and pupils indicated that schoolwork is of everyday value.

Clear

ly, many dissatisfied school patrons have experienced some gratifying edu
cational involvement with the schools or personal satisfaction toward the
schools.
9.

Communication with those persons who do not have children in

school is a special problem which requires the concentrated attention of
school officials.

Many more non-parents than parents among those inter

viewed in the population sample did not have opinions concerning the schools.
10.

Parents and non-parents who were satisfied with the schools

tended to reveal confidential information to interviewers who may have
been recognized and known as local school census enumerators.

Many satis

fied school patrons appeared eager to supply comments which they felt
would improve school programs.

The rapport developed between interviewers
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and satisfied parents and non-parents appeared to help Interviewers to
secure replies to the rather confidential question, "How did you vote?"

Recommendations

The following recommendations are based on the conclusions developed
in this study.
1.

If school patrons have favorable opinions toward schools but

do not give financial support to the school system, then an investigation
of why such a phenomenon exists should be undertaken.

The inventory ques

tionnaire recommended by Hand^ appears to be a valuable means of discover
ing what popular opinion may be in regard to the school system.

Opinions

regarding the financing of schools may be secured from school patrons
through the use of questionnaire inventories and the survey method of
research.
2.

Systematic polling of school patron opinions should be under

taken by school authorities to learn the impact that various programs of
communications are or are not having upon public opinion.

Ineffective

programs should be dropped so as not to waste efforts.
The home that does not contain children presents a special problem
to school officials, who cannot assume that newsletters sent to all homes
in the district are read.

School authorities cannot assume that school

information carried on radio, television, or in the local newspaper is
noticed by the householder who does not have children in school.

This

study revealed that many non-parent respondents admitted to having no

1-Hand, What People Think About Their Schools, pp. 153-217.
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opinions concerning the schools.

Systematic polling of school patrons by

school officials can provide information indicating which communications
programs seem to be effective and which might be eliminated.
3.

Parents, non-parents, pupils, teachers, single persons, retired

people, members of professional organizations, civic groups, labor unions,
and church groups; all should be queried regarding the doubts that they
have about their schools, and officials should then supply information to
remove those doubts.

School patrons appear to be willing to provide ans

wers to questions presented in an opinion inventory, such as was used.
The involvement of school patrons in an interview situation tends to alert
them to facets of the school program about which they should be informed.
4.

The work of learning the concerns of school patrons should be

entrusted to trained interviewers.
5.

Experience gained from this investigation reveals that pupils

were the easiest of all school patron groups to inventory.

It is suggested

that consideration be given by other researchers to a study which might
examine the degree of correlation between pupil opinions and parent and/or
teacher opinions.
6.

School authorities need to capitalize on the interest, enthusi

asm, and integrity of school pupils in their communication efforts.

One

avenue that might be worth exploring is whether there is a significant
correlation between the opinions of pupils and those school patrons with
whom they have regular contacts of some kind.
7.

If the sample was at all typical, it appears that most teachers

already are sensitive to such areas of parent and pupil concern as the
amount of money required for pupils to participate fully in school activities
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and the adequacy of school facilities.

In-service education of teachers

should be undertaken to help them learn how to discover other real con
cerns of parents and how to supply information to parents to relieve
those concerns.

For example, tt\e telephone as a means of learning about

parent concerns is one which teachers should be trained to use more
effectively.
Teachers, who are more attuned to pupil needs than are administra
tors, need to be involved in developing fee schedules for activities that
are deemed important.

Teacher committees also may need to be involved in

facility scheduling in order to have them understand the problems faced
by a building principal who desires to make facilities equally available
to all pupils and teachers.

Faculty involvement in solving curriculum,

financial, and facility problems can be an important procedure for keep
ing teachers informed concerning critical school issues, and this is a
prerequisite to having them be useful communicators.
8.

School officials may need to involve satisfied school patrons,

such as those interviewees designated as "thumbs-up" respondents, in a
functional communications program that permits the receiving and dissemin
ation of vital school information.

Even satisfied school patrons need to

understand that educational programs, like the activities of a well managed
household, must be planned ahead in order to accommodate essential learning
within the framework of adequate facilities, equipment and staff.
9.

Dissatisfied school parents and non-parents, such as those desig

nated as "thumbs-down" respondents, still may indicate that what children
study is of everyday value, and thus they, too, need to be included in the
planning and evaluating of curriculum programs.

School authorities need
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to develop community curriculum planning committees which involve many of
these dissatisfied school patrons.

A follow-up study of these school

patrons as to whether opinions toward the schools are altered should be
initiated.
10.

The possibility that generally dissatisfied pupils may be dis

satisfied specifically because of inadequate school facilities should be
investigated, at least in this district.

School authorities might also

survey the opinions of parents of dissatisfied pupils to discover if there
is a significant correlation between the opinions of pupils and their par
ents concerning the adequacy of school facilities.
11.

All school administrators should have intensive learning exper

iences in the general area of communications.

Graduate schools providing

training in school administration should include course activities which
allow students to study the theory and practical application of communica
tions.

Those graduate students who have administrative positions should

be encouraged to develop evaluation procedures for their communications
programs.
12.

School administrators and boards of education need to become

acquainted with a variety of research methods, and specifically with the
survey method.

School officials enrolled in colleges and universities

should be exposed to research procedures which can be used in the study
of problems currently faced by elementary and secondary public school per
sonnel.

This is particularly true in the graduate classes which enroll

students who are simultaneously engaged in teaching or school administra
tion.

The opinion inventory as used in this study seemed to be a useful

research tool.
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Summary Statements

Far too often the policies of a board of education and the rules
and regulations of a school administrator are prepared and implemented
without consulting public opinion.

If the educational leader could dis

cover school patron opinions with respect to a policy, rule, regulation
or proposal, he could be guided by such information.

The opinion inven

tory could be used extensively by school officials to gain current infor
mation as to how school patrons feel about their schools.
The results of this study indicate that school administrators must
be concerned about the various communications programs of the schools.
Requests for more school tax support may continue to be disapproved or
defeated unless school patrons are given opportunities to understand and
to appreciate the contributions that education makes available to each
individual.
Findings in this study agree generally with many previous studies
which have indicated that most school patrons are satisfied with their
schools.
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Title:

Inventory of Parent Opinions

General Information:

Respondents who have children enrolled in school

are to complete this inventory.

Please answer all questions.

The

respondent's name must not appear on this form.
1.

What is the respondent's relationship to children in
the household being interviewed?
Father ____

Grandmother______

Mother ____

Foster Parent _____

Grandfather

Other ________

2.

Age ____

3.

White _____

Negro______

Other _____

< ;

4.

Grade completed

_____________________

5.

Where are children enrolled?
Elementary - Andrews _____
Barrows _____
Hoppin _____
H u b s _____

Johnnycake _____
Jones _____
Lake Section _____
Park Community _____
Immaculate Conception _____
Secondary - Three Rivers H. S. _____
Others ____

Three Rivers Day Center _____

Schools outside the district ______
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6.

Reside In the city?

Yes ____

No

7.

Employment of family head ___________

8.

Other employment In family:
Husband __________________
Wife _____________________
Other ____________________

9.

Which of the following brackets most nearly indicates the
annual income of your family?
Under $5,000 ____
Between $5,000 and $8,000 _____
Between $8,000 and $12,000 _____
Between $12,000 and $15,000 ____
Over $15,000 ____

10.

How long have you lived in the Three Rivers School Service
Area? _________________________________________________

11.

Are you a property owner?

Yes ___

No_____

Directions: How do you feel about the school which your oldest child
attends?

Check the answers that tell how you feel.

not place the name of the respondent on this form.

Do
Be sure

to answer all questions.
Part I:
1.

In general, are you satisfied or dissatisfied with the
school which your oldest child is attending?
(Check one.)
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2.

1)

Very well satisfied

2)

Satisfied

3)

About half and half

4)

Dissatisfied

5)

Very much dissatisfied

6)

I have no opinion.

a. In general, are you satisfied or dissatisfied with the way
your child is treated by the teachers and other officials in
his school?

(Check one.)

1)

Very well satisfied

2)

Satisfied

3)

Half and half

4)

Dissatisfied

5)

Very much dissatisfied

6)

I have no opinion.

b. If you are dissatisfied with the way your child is treated,
tell what things are done that you don't like. __________

3.

a. How much of what your child is studying in school do you think
will be useful to him in everyday living?

(Check one.)

____1)

Practically everything he is studying

____2)

Most of what he is studying

3)

About half of what he is studying

4)

Considerably less than half of what he is studying

5)

Very little of what he is studying

___ 6)

I have no opinion.
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b. If you think that some of these things your child is studying will
not be useful in everyday living, what are these things? ________

4.

a. How do you feel about the amount of money your child needs in
order to take part fully in school life?

(Consider textbooks,

dues, assemblies, plays, games, parties, dances, charity drives,
newspapers, yearbooks, class rings, sweaters, etc.)*
1)

It

takes altogether too muchmoney.

2)

It

takes far too much money.

3)

It

takes about the right amount of money.

4)

Ihave no opinion.

(Check one.)

b. Tell any kinds of requests or needs for money in the school which
should be eliminated. ________________ ________________________

5.

a. Does your child's school have as much equipment and instructional
materials (library books, playground, and laboratory equipment, etc.)
as it needs?

(Check one.)

1)

It has everything it needs.

2)

It has most of what it needs.

3)

It has very little of what it needs.

4)

I have no opinion.

b. If you think the school needs more equipment, tell what it needs.
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Part II:
1.

a. Did you vote on June 10?
1) Yes
2)

No

3)

Not registered

b. If you voted, how did you vote?
1)

Yes

2)

No

3)

No response
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Title:

Inventory of Non-Parent Opinions

General Information:

Respondents who do not have children in school are

to complete this inventory.

Questions are similar to the questions pre

sented in the parent inventory.

Wording is slightly modified to accom

modate the non-parent status of the respondent.
1.

What is the respondent's status in the household being
interviewed?
Husband ____

Father ______

Wife _______

Mother

Widower___
Widow___

Other
2.

Age ____

3.

White ____

4.

Grade completed ________________________

5.

Have you ever had children in school?

Negro

Yes ____

Other__

No______

Elementary - Andrews ____
Barrows _____
Hoppln _____
Huss ______
Johnnycake _____
Jones _________
Lake Section _____
Park Community _____
Immaculate Conception _____
Secondary - Three Rivers H. S. ________
Others ___

Three Rivers Day Center ___ Schools outside district
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6.

Reside In the city?

Yes ____

No _____

7.

Employment of family head ______________________________

8.

Other employment in family:
Husband __________________
Wife _____________________
Other ____________________

9.

Which of the following brackets most nearly indicate the
annual income of your family?
Under $5,000 ___________
Between $5,000 and $8,000 __________
Between $8,000 and $12,000 _________
Between $12,000 and $15,000 ________
Over $15,000

10.

How long have you lived in the Three Rivers School Service
Area? __________________________

11.
Directions:

Are you a property owner?

Yes ___

No_____

How do you feel about the schools which serve the children

of Three Rivers Public School District?
tell how you feel.

Please check the answers that

Please answer all questions.

The respondent's name

must not appear on this form.
Part I:
1.

In general, are you satisfied or dissatisfied with the schools?
(Check one.)
1)

Very well satisfied

2)

Satisfied

3)

About half and half
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2.

4)

Dissatisfied

5)

Very much dissatisfied

6)

I have no opinion.

a. In general, are you satisfied or dissatisfied with the way child
ren are treated by teachers and other officials in schools?
(Check one.)
1)

Very well satisfied

2)

Satisfied

3) Half and half
4)

Dissatisfied

5)

Very much dissatisfied

6)

I have no opinion.

b. If you are dissatisfied with the way children are treated, tell
what things are done that you don't like. ____________________

3.

a. How much of what children study in school do you think will be
useful to them in everyday living?

(Check one.)

1) Practically everything studied
2) Most of what is studied
3)

About half of what is studied

4) Considerably less than half of what is studied
5)

Very little of what is studied

6)

I have no opinion.
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b. If you think that some of the things children are studying will
not be useful in everyday living, what are these things? _____

4.

a. How do you feel about the amount of money children need In order
to take part fully in school life?
etc.).

(Consider textbooks, dues,

(Check one.)

1) It takes altogether too muchmoney.
2) It takes far too much money.
3)

It takes about the right amount of money.

4)

I have no opinion.

b. Tell any kinds of requests or needs for money in the school which
should be eliminated. _________________________________________

5.

a. Does the school have as much equipment and instructional materials
(library books, gymnasium, playground, and laboratory equipment,
etc.) as it needs?

(Check one.)

1)

It has everything it needs.

2)

It has most of what it needs.

3) It has very little of what it needs.
4)

I have no opinion.

b. If you think the school needs more equipment, tell what it needs.
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Part II:
1.

a* Did you vote on June 10?
1)

Yes

2)

No

3)

Not registered

b. If you voted, how did you vote?
1)

Yes

2)

No

3)

No response
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Inventory of Pupil Opinions
Directions:

How do you feel about your school?

that tells how you feel.

There are no right or wrong answers.

not puf= your name on this paper.
affect your marks.

Merely check the answer

The answers you give will not

Read each question carefully.

understand each question before you answer it.

Be sure you

If you don't

understand the meaning of a question, raise your hand and your
teacher will explain what it means.

Be sure to answer every

question.
Personal Facts:
A.

What are you, a boy or a girl?

(Check one answer.)

1) I am a boy.
2) I am a girl.
B.

What school grade are you in?

(Check one answer.)

1) I am in the 6th grade.
2) I am in the 7th grade.
C-. What marks did you get on your last report card?

(Check

one answer.)
1)

Mostly A's

2)

Mostly A's and B's

3)

Mostly B's

4)

Mostly B's and C's

5)

Mostly C's

6)

Mostly C's and D's

7)

Mostly D's or lower
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D.

How well do you think you "get along" with your teachers?
(Check one answer.)
1) Very well
2) Pretty well
3) Sometimes have trouble
4)

E.

Frequently have trouble

How often do you get help and advice from your parents or
guardian on any problems you have or things you are interested
in?

(Check one answer.)
1)

Always or almost always

2) Usually
3) About half the time
1.

In general, how well do you like your school?

(Check one.)

1) I like it very much.
2) I like it.
3) About half and half
4) I dislike it.
5) I dislike it very much.
2.

Does the teacher in your room treat the pupils fairly and kindly?
(Check one.)
1) Yes, she always does.
2) Yes, she usually does.
3) Yes, about half the time she does.
4) No, she treats the pupils fairly and kindly much less than
half the time.
5) No, she very seldom does.
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3.

a. How much of what you are studying in school do you think will be
valuable to you in everyday living?

(Check one.)

1) Practically everything I am studying will be valuable to
me in everyday living.
2) Most of the things I am studying will be valuable to me.
3)

About half of the things I am studying will be valuable
to me.

4) Much less than half of the things I am studying will be
valuable to me.
5) Very few of the things I am studying will be valuable to
me in everyday living,
b. If you think some of the things you are studying won't be valuable
to you in everyday living, tell what these studies are.

(Write

them here.)

4.

_____

Is it hard for you to get the money that you need to bring to school?
(Check one.)

5.

1)

No, never

2)

Yes, but seldom

3)

Yes, about half the time

4)

Yes, usually

5)

Yes, nearly always

6)

I never need to bring any money to school.

Do you think that your school is overcrowded?
1)

No, it is not overcrowded.

2)

Yes, it is somewhat overcrowded.

3)

Yes, it is very much overcrowded.

(Check one.)
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Title:

Inventory of Teacher Opinions

Directions:

How do you feel about the situation in which you work?

Merely check the answer that tells how you feel.
your name on this paper.

Feel perfectly free to exchange papers

with a colleague or ask for a different form.
really think.

Do not put

Say what you

It would be appreciated if you would print answers

requiring a written reply.

Answer all the questions.

Personal Facts:
A.

What is your sex?

(Check one.)

1) Male
2) Female
B.

In what age group do you belong?
1)

(Check one.)

I am under 30 years of age.

2) I am in my 30's.
3) I am in my 40's.
4) I am

50 years of age or older.

Your Opinions:
1.

In general, are you satisfied or dissatisfied with the school
in which you teach?
1)

(Check one.)

Very well satisfied

___ 2)

Satisfied

___ 3)

About half and half

___ 4)

Dissatisfied

___ 5)

Very much dissatisfied

___ 6)

I have no opinion.
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2.

In general, are you satisfied or dissatisfied with the way pupils are
treated by the teachers and other officials of your school?
1)

Very well satisfied

2)

Satisfied

___ 3)

3.

Half and half

4)

Dissatisfied

5)

Very much dissatisfied

___ 6)

(Check one.)

I have no opinion.

a. How much of what the pupils in your school are studying do you
think will be useful to them in everyday living?

(Check one.)

1)

Practically everything they are studying

2)

Most of what they are studying

3)

About half of what they are studying

4)

Considerably less than half of what they are studying

5)

Very little of what they are studying

6)

I have no opinion,

b. If you think that some of the things the pupils are studying will
not be useful in everyday living, what are these things? _______

4.

a. Does the amount of money required to take part in the school's
program and activities make it too hard for pupils who don't have
much money to spend to take part as much as they should in what
goes on at school?
1)

Yes

2)

No

3)

Uncertain

(Check one.)
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b. If you feel that pupils with little money to spend are handicapped,
tell how*

(Check all in which pupils with little money are handi

capped.)
1)

Getting textbooks and supplies

2)

Getting the medical help (eyeglasses, hearing aids,
medical treatment, etc.) necessary to profit from schoolwork.

5.

3)

Taking part in athletics

4)

Going to parties, dances, and ball games

5)

Joining clubs and taking part in other activities

6)

Using cafeteria or other lunch facilities

7)

Going on trips or excursions sponsored by the school

8)

Getting the school yearbook, newspaper, class rings, etc.

?)

Other (Tell what.) ____________________________________

Do you think that the school in which you teach is overcrowded?
(Check one.)
1) No, it is not overcrowded.
2) Yes, it is somewhat overcrowded.
3) Yes, it is seriously overcrowded.
4) I have no opinion.
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TABLE VIII

SATISFACTION OR DISSATISFACTION
WITH SCHOOLS AS EXPRESSED
BY INTERVIEWEES

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

Number

Percent

Satisfied

69

60.5

24

57.2

93

59.6

Dissatisfied

10

8.8

4

9.5

14

9.0

Don1t Know

35

30.7

14

33.3

49

31.4

114

100.0

42

100.0

156

100.0

12

32.4

3

27.3

15

30.0

7

18.9

2

18.2

9

18.0

20

48.7

6

54.5

26

52.0

39

100.0

11

100.0

50

100.0

Parent

Total

Non-Parent
Satisfied
Dissatisfied
Don't Know
Total
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TABLE IX

SATISFACTION OR DISSATISFACTION
WITH PUPIL TREATMENT AS
EXPRESSED BY INTERVIEWEES

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

96

84.2

36

85.6

132

84.6

4

3.5

3

7.2

7

4.5

14

12.3

3

7.2

17

10.9

114

100.0

42

100.0

156

100.0

22

56.4

3

27.3

25

50.0

4

10.3

2

18.2

6

12.0

13

33.3

6

54.5

19

38.0

39

100.0

11

100.0

50

100,0

Number

Percent

Parent
Satisfied
Dissatisfied
Don1t Know

Total

Non-Parent
Satisfied
Dissatisfied
Don1t Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE X

SATISFACTION OR DISSATISFACTION
WITH PUPIL TREATMENT AS
EXPRESSED BY INTERVIEWEES

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

78

95.1

24

92.3

Dissatisfied

3

3.7

0

Don't Know

1

1.2

82

Satisfied

Number

Percent

Thumbs-Up
102

94.4

0

3

2.8

2

7.7

3

2.8

100.0

26

100.0

108

100.0

8

47.1

3

50.0

11

47.8

Dissatisfied

5

29*4

0

0

5

21.7

Don't Know

4

23.5

3

50.0

7

30.5

17

100.0

6

100.0

23

100.0

Satisfied

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XI

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM
AS EXPRESSED BY INTERVIEWEES

City

Respondent
and
Response

Total

Rural

Number

Percent

Number

Percent

80

70.2

38

90.5

118

75.6

5

4.4

1

2.4

6

3.8

29

25.4

3

7.1

32

20.6

114

100.0

42

100.0

156

100.0

24

61.5

7

63.6

31

62.0

1

2.6

1

9.1

2

4.0

14

35.9

3

27.3

17

34.0

39

100.0

11

100.0

50

100.0

Number

Percent

Parent
Satisfied
Dissatisfied
Don't Know

Total

Non-Parent
Satisfied
Dissatisfied
Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

TABLE X I I

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM AS
EXPRESSED BY INTERVIEWEES

Rural

City

Respondent
and
Response

Total

Number

Percent

Number

Percent

Number

Percent

68

82.9

24

92.4

92

85.2

2

2.4

1

3.8

3

2.8

12

14.7

1

3.8

13

12.0

82

100.0

26

100.0

108

100.0

Satisfied

8

47.1

3

50.0

11

47.8

Dissatisfied

0

0

1

16.7

1

4.4

Don't Know

9

52.9

2

33.3

11

47.8

17

100.0

6

100.0

23

100.0

Thumbs-Up
Satisfied
Dissatisfied
Don't Know

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XIII

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS
EXPRESSED BY INTERVIEWEES

Respondent
and
Response

City

Rural

Total

Number

Percent

Number

Percent

Number

Percent

Satisfied

66

57.9

27

64.3

93

59.6

Dissatisfied

28

24.6

10

23.8

38

24.4

Don1t Know

20

17.5

5

11.9

25

16.0

114

100.0

42

100.0

156

100.0

Satisfied

16

41.0

1

9.2

17

34.0

Dissatisfied

13

33.3

5

45.4

18

36.0

Don't Know

10

25.7

5

45.4

15

30.0

39

100.0

11

100.0

50

100.0

Parent

Total

Non-Parents

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.

TABLE XIV

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS
EXPRESSED BY INTERVIEWEES

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

Number

Percent

Satisfied

55

67.0

13

50.0

68

63.0

Dissatisfied

16

19.5

9

34.6

25

23.1

Don't Know

11

13.5

4

15.4

15

13.9

82

100.0

26

100.0

108

100.0

Satisfied

6

35.3

5

83.3

11

47.8

Dissatisfied

7

41.2

1

16.7

8

34.8

Don't Know

4

23.5

0

0

4

17.4

17

100.0

6

100.0

23

100.0

Thumbs-Up

Total

Thumb8-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.
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TABLE XV

SATISFACTION OR DISSATISFACTION
WITH EQUIPMENT AND INSTRUCTIONAL
MATERIALS AS EXPRESSED BY INTERVIEWEES

City

Respondent
and
Response

Rural

Total

Number

Percent

Number

Percent

87

76.3

33

78.6

120

76.9

9

7.9

3

7.1

12

7.7

18

15.8

6

14.3

24

15.4

114

100.0

42

100.0

156

100.0

21

53.8

4

36.4

25

50.0

2

5.1

3

27.2

5

10.0

16

41.1

4

36.4

20

40.0

39

100.0

11

100.0

50

100.0

Number*

Percent

Parent
Satisfied
Dissatisfied
Don1t Know

Total

Non-Parents
Satisfied
Dissatisfied
Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

145

TABLE XVI

SATISFACTION OR DISSATISFACTION
WITH EQUIPMENT AND INSTRUCTIONAL
MATERIALS AS EXPRESSED BY INTERVIEWEES

Total

Rural

City

Respondent
and
Response

Number

Percent

Number

Percent

Number

Percent

70

85.4

21

80.8

91

84.3

Dissatisfied

4

4.9

1

3.8

5

4.6

Don't Know

8

9.7

4

15.4

12

11.1

82

100.0

26

100.0

108

100.0

Satisfied

8

47.1

3

50.0

11

47.8

Dissatisfied

4

23.5

2

33.3

6

26.1

Don't Know

5

29.4

1

16.7

6

26.1

17

100.0

6

100.0

23

100.0

Thumbs-Up
Satisfied

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

146

TABLE XVII

SATISFACTION OR DISSATISFACTION
WITH SCHOOLS AS EXPRESSED
BY PUPIL RESPONDENTS

Grade Level
of
Respondent
and
Response

City

Number

Rural

Percent

Number

Total

Percent

Number

Percent

Sixth Grade
Satisfied

91

55.8

42

56.0

133

55.9

Dissatisfied

27

16.6

13

17.3

40

16.8

Don't Know

45

27.6

20

26.7

65

27.3

163

100.0

75

100.0

238

100.0

110

64.0

40

54.1

150

61.0

Dissatisfied

16

9.3

8

10.8

24

9.8

Don't Know

46

26.7

26

35.1

72

29.2

172

100.0

74

100,0

246

100.0

Total

Seventh Grade
Satisfied

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XVIII

SATISFACTION OR DISSATISFACTION*
WITH PUPIL TREATMENT AS
EXPRESSED BY PUPIL RESPONDENTS

Grade Level
of
Respondent
and
Response

City

Number

Total

Rural

]Percent

Number

Percent

127

77.9

67

89.3

194

81.5

33

20.2

6

8.0

39

16.4

3

1.9

2

2.7

5

2.1

163

100.0

75

100.0

238

100.0

149

86.6

53

71.6

202

82.1

20

11.6

21

28.4

41

16.7

3

1.8

0

0

3

1.2

172

100.0

74

100.0

246

100.0

Number

Percent

Sixth Grade
Satisfied
Dissatisfied
Don1t Know

Total

Seventh Grade
Satisfied
Dissatisfied
Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XIX

SATISFACTION OR DISSATISFACTION
WITH PUPIL TREATMENT AS
EXPRESSED BY PUPIL RESPONDENTS

Rural

City

Respondent
and
Response

Total

Number

Percent

Number

Percent

Number

174

86.6

72

87.8

246

86.9

26

12.9

8

9.8

34

12.0

1

.5

2

2.4

3

1.1

201

100.0

82

100.0

283

100.0

Satisfied

29

67.4

10

47.6

39

60.9

Dissatisfied

13

30.2

11

52.4

24

37.5

1

2.4

0

0

1

1.6

43

100.0

21

64

100.0

Percent

Thumbs-Up
Satisfied
Dissatisfied
Don't Know

Total

Thumbs-Down

Don't Know

Total

100.0

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XX

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM AS
EXPRESSED BY PUPIL RESPONDENTS

Grade Level
of
Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

Number

Percent

144

88.3

69

92.0

213

89.5

18

11.0

5

6.7

23

9.7

1

.7

1

1.3

2

.8

163

100.0

75

100.0

238

100.0

167

97.1

67

90.5

234

95.1

Dissatisfied

5

2.9

7

9.5

12

4.9

Don't Know

0

0

0

0

100.0

74

100.0

Sixth Grade
Satisfied
Dissatisfied
Don't Know

Total

Seventh Grade
Satisfied

Total

172

0

246

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

0

100.0

TABLE XXI

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM AS
EXPRESSED BY PUPIL RESPONDENTS

Respondent
and
Response

City

Rural

Total

Number

]Percent

Number

Percent

194

96.5

81

98.8

275

97.2

Dissatisfied

7

3.5

1

1.2

8

2.8

Don't Know

0

0

0

0

0

0

Number

Percent

Thumbs-Up
Satisfied

201

100.0

82

100.0

283

100.0

36

83.7

15

71.4

51

79.7

Dissatisfied

6

14.0

6

28.6

12

18.8

Don't Know

1

2.3

0

0

1

1.5

43

100.0

21

100.0

64

100.0

Total

Thumbs-Down
Satisfied

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XXII

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS
EXPRESSED BY PUPIL RESPONDENTS

Grade Level
of
Respondent
and
Response

City

Total

Rural

Percent

Number

Percent

111

68.1

55

73.3

166

69.7

Dissatisfied

40

24.5

14

18.7

54

22.7

Don't Know

12

7.4

6

8.0

18

7.6

163

100.0

75

100.0

238

100.0

166

96.5

51

68.9

217

88.2

Dissatisfied

6

3.5

23

31.1

29

11.8

Don't Know

0

0

0

0

100.0

74

100.0

Number

Number

Percent

Sixth Grade
Satisfied

Total

Seventh Grade
Satisfied

Total

172

0

246

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

0

100.0
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TABLE XXIII

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS
EXPRESSED BY PUPIL RESPONDENTS

Respondent
add
Response

Rural

C ity

Total

Number

Percent

Number

Percent

166

82.6

69

84.1

235

83.0

35

17.4

13

15.9

48

17.0

0

0

0

0

Number

Percent

Thumbs-Up
Satisfied
Dissatisfied
Don't Know

0

0

201

100.0

82

100.0

283

100.0

Satisfied

28

65.1

15

71.4

43

67.2

Dissatisfied

15

34.9

6

28.6

21

32.8

0

0

0

0

0

0

100.0

64

100.0

Total

Thumbs-Down

Don't Know

Total

43

100.0

21

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.
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TABLE XXIV

SATISFACTION OR DISSATISFACTION
WITH SCHOOL FACILITIES AS
EXPRESSED BY PUPIL RESPONDENTS

Grade Level
of
Respondent
and
Response

City

Total

Rural

Number

1Percent

Number

Percent

Satisfied

75

46.0

31

41.3

106

44.5

Dissatisfied

88

54.0

42

56.0

130

54.6

0

0

2

2.7

2

.9

Number

Percent

Sixth Grade

Don't Know

Total

163

100.0

75

100.0

238

100.0

70

40.7

46

62.2

116

47.2

100

58.2

22

29.7

122

49.6

2

1.1

6

8.1

8

3.2

172

100.0

74

100.0

246

100.0

Seventh Grade
Satisfied
Dissatisfied
Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XXV

SATISFACTION OR DISSATISFACTION
WITH SCHOOL FACILITIES AS
EXPRESSED BY PUPIL RESPONDENTS

Respondent
and
Response

City

Rural

Total

Percent

Number

Percent

107

53.2

40

48.8

147

51.9

94

46.8

42

51.2

136

48.1

0

0

Number

Number

Percent

Thumbs-Up
Satisfied
Dissatisfied
Don't Know

0

0

0

0

201

100.0

82

100.0

283

100.0

Satisfied

18

41.9

6

28.6

24

37.5

Dissatisfied

24

55.8

14

66.7

38

59.4

1

2.3

1

4.7

2

3.1

43

100.0

21

100.0

64

100.0

Total

Thumbs-Down

Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.
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TABLE XXVI

SATISFACTION OR DISSATISFACTION
WITH SCHOOLS AS EXPRESSED
BY TEACHER RESPONDENTS

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

Number

Percent

42

79.2

16

84.2

58

80.6

1

1.9

0

0

1

1.4

10

18.9

3

15.8

13

18.0

53

100.0

19

100.0

72

100.0

Teacher
Satisfied
Dissatisfied
Don1t Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

TABLE XXVII

SATISFACTION OR DISSATISFACTION
WITH PUPIL TREATMENT AS
EXPRESSED BY TEACHER RESPONDENTS

Respondent
and
Response

Rural

City

Total

Number

Percent

Number

Percent

Number

Percent

44

83.0

16

84.2

60

83.3

Dissatisfied

1

1.9

0

0

1

1.4

Don't Know

8

15.1

3

15.8

11

15.3

53

100.0

19

100.0

72

100.0

Teacher
Satisfied

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XXVIII

SATISFACTION OR DISSATISFACTION
WITH PUPIL TREATMENT AS
EXPRESSED BY TEACHER RESPONDENTS

Respondent
and
Response

Rural

City

Total

Number

1
Percent

Number

Percent

Number

Percent

37

88.0

15

93.8

52

90.0

Thumbs-Up
Satisfied
Dissatisfied

0

0

0

0

0

0

Don't Know

5

12.0

1

6.2

6

10.0

42

100.0

16

100.0

58

100.0

Satisfied

0

0

0

0

0

0

Dissatisfied

1

100.0

0

0

1

100.0

Don't Know

0

0

0

0

0

0

1

100.0

0

0

1

100.0

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.
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TABLE XXIX

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM AS
EXPRESSED BY TEACHER RESPONDENTS

Rural

City

Respondent
and
Response

Total

Number

Percent

Number

Percent

Number

Percent

46

86.8

17

89.5

63

87.5

Dissatisfied

3

5.7

0

0

3

4.2

Don't Know

4

7.5

2

10.5

6

8.3

53

100.0

19

100.0

72

100.0

Teacher
Satisfied

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XXX

SATISFACTION OR DISSATISFACTION
WITH INSTRUCTIONAL PROGRAM AS
EXPRESSED BY TEACHER RESPONDENTS

Respondent
and
Response

City

Rural

Total

Number

Percent

Number

Percent

Number

Percent

40

95.2

13

81.3

53

91.4

Dissatisfied

1

2.4

2

12.5

3

5.2

Don't Know

1

2.4

1

6.2

2

3.4

42

100.0

16

100.0

58

100.0

Satisfied

1

100.0

0

0

1

100.0

Dissatisfied

0

0

0

0

0

0

Don't Know

0

0

0

0

0

0

1

100.0

0

0

1

100.0

Thumbs-Up
Satisfied

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited without p erm ission.
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TABLE XXXI

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS EXPRESSED
BY TEACHER RESPONDENTS

City

Respondent
and
Response

Total

Rural

Number

Percent

Number

Percent

Number

Percent

Satisfied

14

26.4

4

21.1

18

25.0

Dissatisfied

20

37.7

2

10.5

22

30.6

Don't Know

19

35.9

13

68.4

32

44.4

53

100.0

19

100.0

72

100.0

Teacher

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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TABLE XXXII

SATISFACTION OR DISSATISFACTION
WITH MONEY DEMANDS AS
EXPRESSED BY TEACHER RESPONDENTS

City

Respondeat
and
Response

Total

Rural

Number

Percent

Number

Percent

Number

Percent

Satisfied

11

26.2

4

25.0

15

25.9

Dissatisfied

16

38.1

2

12.5

18

31.0

Don't Know

15

35.7

10

62.5

25

43.1

42

100.0

16

100.0

58

100.0

Satisfied

0

0

0

0

0

0

Dissatisfied

0

0

0

0

0

0

Don't Know

1

100.0

0

0

1

100.0

1

100.0

0

0

1

100.0

Thumbs-Up

Total

Thumbs-Down

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

TABLE XXXIII

SATISFACTION OR DISSATISFACTION
WITH SCHOOL FACILITIES AS EXPRESSED
BY TEACHER RESPONDENTS

Respondent
and
Response

Total

Rural

City

Number

Percent

Number

Percent

Number

Percent

6

11.3

3

15.8

9

12.5

44

83.0

16

84.2

60

83.3

3

5.7

0

0

3

4.2

53

100.0

19

100.0

72

100.0

Teacher
Satisfied
Dissatisfied
Don't Know

Total

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

163

TABLE XXXIV

SATISFACTION OR DISSATISFACTION
WITH SCHOOL FACILITIES AS EXPRESSED
BY TEACHER RESPONDENTS

City

Respondent
and
Response

Number

Total

Rural

Percent

Number

Percent

Number

Percent

Thumbs-Up
5

11.9

2

12.5

7

12.1

36

85.7

13

81.3

49

84.5

1

2.4

1

6.2

2

3.4

42

100.0

16

100.0

58

100.0

Satisfied

1

100.0

0

0

1

100.0

Dissatisfied

0

0

0

0

0

0

Don't Know

0

0

0

0

0

0

1

100.0

0

0

1

100.0

Satisfied
Dissatisfied
Don't Know

Total

Thumbs-Down

Total
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